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Executive Summary

This manual provides complete, easy to understand instructions on how to use the
Ansdll-Casey Life Skills Assessment (ACLSA), ACLSA Individua Report (IR), and Life
Skills Guidebook (Guidebook). We describe each product, explain how they relate to
each other, and provide a brief history of product development. The manual also offersa
discussion of the value of assessment and how assessment informs good practice. It is
available for printing from a web site hosted by Casey Family Programs,
www.caseylifeskills.org
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|. ACLSA and Life Skills Guidebook M anual

Chapter 1. Introduction
Kimberly A. Nollan

Overview

This manual is a companion to the Ansell-Casey Life Skills Assessment
(ACLSA), its summary Individual Report (IR), and Life Skills Guidebook (Guidebook).
We explain their devel opment, purpose, content and use. Finally, we describe the
statistical characteristics of the ACLSA. Our god is for the manual to contain essential
information so readers may use the ACLSA and the Guidebook in a manner most suitable
to their needs.

Purpose

Recent changes in federa policies regarding foster care heightened attention on
preparing youth for living on their own. The Foster Care Independence Act of 1999 (P. L.
106-169) mandates evaluation of services for al states receiving federal independent
living funds. Similarly, Council on Accreditation standard S23.7.05 requires accredited
organizations “[to have] used standardized assessment tools at defined intervals and at
case closing and can demonstrate that the youths or adults who use the service have
achieved the specific treatment goals anticipated in their plans.” Unfortunately, most life
skills assessment tools developed for child welfare agencies lack technical psychometric
analyses and norming.

A few instruments have been well researched (e.g., the Scales of Independent
Behavior, Bruininks et al., 1984; the Vineland Adaptive Behavior Scales, Sparrow et a.,
1984), but they were designed for use primarily by youth with developmental disabilities.
Y outh who show no apparent delays may show scores at the top end of the range, and
additional gains they make may not be measurable. Furthermore, the assessments
designed for child welfare audiences were usually targeted for youth ages 16-19, and
gather information from either foster parents or youth, but not both.

With this background, Casey Family Programs (Casey) from 1994-2000
developed atool for use by the child welfare field to assess life skills. Readiness to live
on one’'s own is alife-long process, and thus, four levels of the ACLSA were created for
youth ages 8-10 (1), 11-14 (1), 15-18 (111), and 19 and older (1V). In addition, a short
form was developed for youth ages 11-18 to be used as a high level screening and/or
research tool. The purpose of al five assessmentsis to indicate life skills mastery across
several domains. The ACLSA is not an exhaustive list of all the skills one needs to live
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on on€e's own. Rather, it provides an indication of skill level and readiness for living on
one' s own. The assessments are designed as the first step in preparing youth for living on
their own. Other steps include goal-setting, action planning, instruction, learning, and
application, followed again by assessment to measure progress.

In response to a growing number of requests from the child welfare field and
Casey personnel for a companion tool to help trandate the results of the ACLSA into
practice, Casey developed the Life Skills Guidebook (Guidebook). The Guidebook isthe
next step in teaching youth life skills. It is used for goal setting and action planning, as
well as teaching, learning and application of skills. The Guidebook provides Learning
Goals and Expectations that parents, teachers, or social workers can use to further explore
youth readiness to live on one’'s own, set goals, and teaching. Activities linked to the
Learning Goals are included for both individua (e.g., parents) and group settings (e.g.,
life skills group).

We hope the ACLSA and Guidebook will increase life skills knowledge and

ability and ultimately lead to better preparation and successful living once youth leave
home.
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Chapter 2. Description of ACLSA and Life Skills Guidebook
Kimberly A. Nollan and A. Chris Downs®

The ACLSA

The ACLSA isameasure of life skills acquisition, available in youth self-report
and caregiver report formats. For each format, there are four age-related levels: Level |
(8-10 years), Leve 11 (11-14 years), Leve 111 (15-18 years), and Level IV (19 years and
older). The youth format contains items to measure self-reported knowledge and
behaviors, aswell as a brief performance section to test actual knowledge of life skills.
The caregiver form asks a parent or other adult to rate the youth onthe same set of
knowledge and behavior items used in the youth self- report. The caregiver form does not
have a performance section. There is no caregiver form for ACLSA-IV.

The ACLSA takes about 20 to 30 minutes to complete, depending on the ACLSA
level and reading level of the respondent. A 20-item short form was developed for youth
ages 11-18. It is used for screening, research, or other purposes when the longer form is
not feasible due to time constraints. We strongly encourage use of the appropriate longer
form, however, for general use and for application of curricula found in the Guidebook.

On-line Access. The ACLSA is completed electronically viathe Internet. Hard
copies can be printed from the web site?. The youth or caregiver connects to the ACLSA
web site, selects the appropriate form to complete, then logs in with an Organizational
ID, Youth ID, and e-mail address. When finished, an Individual Report is automatically
generated. The site also contains "preview" and "print" features. Selecting the preview
button allows the user to examine ACLSA pages without having to complete them. The
print button generates a hard copy that can be used for "paper-and-pencil” administration.

Life Skill Domains. The ACLSA assesses life skills domains. Within a domain,
items tap a variety of skills and practical knowledge. The ACLSA is composed of four to
six domains, depending on ACLSA level. Exhibit 2.1 presents summaries of the domains,
including the numbers of items on the youth form. Reading grade levels are currently
being estimated for each ACLSA form and will be reported later. These updates will be
available as they are produced at www.caseylifeskills.org

1 We thank and acknowledge Michael Horn and Richard Bressani for their contributions to earlier versions
of this chapter.

2 For users without computers or internet access, most local libraries can access the site and print the
ACLSA.
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Exhibit 2.1. ACL SA 3.0 Domains and Items Overview

ACLSA-I ACLSA-II (11- ACLSA-III
(8-10 Years) 14 Years) (15-18 Years)
Domains No. of Items No. of Items No. of Items
Daily Living Tasks 8 8 11
Self-care 8 6 9
Social Development 9 16 17
Work & Study Skills 8 12 16
Money Management? -- 6 8
Housing & Community 9
Resour ces
Number of domain items’ 33 48 70
Number of flagged items® 4 4 8
il\tlgnr?s%er of performance 10 12
Total number of questions® 37 62 20

Level 11 Money Management domain includes two items newly added for Version 3.0.
Includes items newly added to each domain for Version 3.0.

Flagged items are items used for screening and indicate potentially serious outcomes. They
are not included in domain scoring.

Performance items are in youth forms only.

Total includes domainitems, performance items, new items, and "flagged” items.

ACL SA Forms and Chronological Ages. The ages associated with the four
ACLSA levels are recommended ages only. They reflect previous research and
benchmark studies of mainstream youth. Specific youh and developmental levels may
require use of an ACLSA different from chronologica age. Parents, teachers, socia
workers, and youth are encouraged to use the form that fits best for the youth and
Situation.

Due to the challenges inherent in the reading levels and computer familiarity of
youth under the age of 8, we were not able to successfully create an ACLSA for that age
group. We recognize that life skills learning begins prior to age 8 and is indeed a life long
process free from age restrictions.

Response Scale. For domain items, a 3-point response scale is used. The single
dimension used is "similarity to me,” which allows the ACLSA to present variationsin
content and wording that can be answered using a single scale. The response scale used
is: (1) “Not Like M€’ (2) “Somewhat Like Me” and (3) “Very Much Like Me.” This
response scale is used for all the items in the ACLSA except for a genera information
items section at the beginning (e.g., age) and performance items at the end. The response
scale answers are collected together to provide a score for each domain and an overall
score. The ACLSA yields four, five, or six domain scores, depending on the ACLSA
level used. For performance items, four answer choices are present, one of which is
correct.

Performance Test Items. A new feature of the ACLSA 3.0 was the addition of
performance questions that capture a youth’s general life skills competence. These items
are completed only by youth. The multiple-choice performance questions increase the
validity of the assessment by providing a multi- moda assessment approach (i.e., using a
different format from the other itemsin the ACLSA) (Nunnally, 1978). Performance
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items test a youth’s ability to recall which life skills to apply in certain situations. A
sample performance question is, “What do you do when a cashier gives you incorrect
change at the store?” (ACLSA-I11 3.0, performance question 1). While performance items
are not behavioral or empirical confirmation (i.e., convergent validity) for the other self-
report items, they do enhance the trustworthiness and overall validity of those items.

Short Form. The ACLSA toal is aso available in a short form for youth ages 11-
18, in youth sdlf-report and caregiver rating forms. The short formis appropriate for brief
screenings, research purposes, or where there are serious time limitations. We do not
recommend using the ACLSA short form with youths under age 11 because the reading
level may be too advanced and the psychometric support for younger ages is unknown.
The estimated completion time is 5 to 10 minutes. Short form questions and the response
scale are derived from the domains of the regular-length forms. The short form does not
contain multiple-choice performance items. Because the short form does not assess
domains of life skills, the single score provides an index of generalized life skill ability.
An Individua Report, summarizing responses and total scores is sent to the e-mail
address provided at login. Technical information about the short form can be foundin
Chapter 6. Practitioners, parents, and youth should use the longer ACLSA versions if
they are interested in a more thorough life skills assessment and accompanying Individua
Report.

Individual Reports

An Individual Report (IR) summarizes the youth and/or caregiver's responses and
reports ACLSA scores. The IR provides both a summary of the actual responses to each
guestion as well as the domain scores, overall scores, and a performance score. Scores are
based on psychometric measurement principles and reflect a youth’ s ability for that area
of life (see Chapter 5 for further details).

The item summary and scores are calculated when the respondent clicks the "I'm
Finished" button on the last page of an assessment. A link to this report is immediately
sent to the e-mail address provided by the user at the login page. Clicking this link will
open the scored report. Exhibit 2.2 shows a sample IR page. Y outh and caregiver scores
and responses are matched within the same IR if the same login ID information is used by
both. Y outh and Caregivers have 42 days to complete both assessments in order for a
match to occur.
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Exhibit 2.2 Individual Report Sample Page

Individual Report - ACLSA Level lll

[2.001)

Organization 1D: 1234567330
Youth Completed: 10/08/2000

Caregiver Completed: 10/02/2000

Caregiver Relationship: Birth, step, or
adoptive parent

Youth 1D: ooy
Youth Gender: Male
Youth Age: 17

ACLSA Domains % of Mastery Mastery Y=HBCG=80
Youth  Caregiver 0% 50% 100%
Daily Living Tasks 44% 22%

Housing & Community 449 795,
o (<]

Resources
Money Management 43% 29%
Self-Care A6% 33%

=aocial Develapment
-Community Walues

-Communication a0% _SJ_S%

-Relationships

Work & Study Habits

-Career Planning

-Decision-Making 47 % 29%
-Study Skills
Performance ltems: A0%

ACLSA Total Mastery Score: ~ 48%  29%

10
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Exhibit 2.2 Individual Report Sample Page (Continued)

ACLSA Domains Raw Score
Youth Caregiver
Daily Living Tagks 22 20 27 points possible

Housging & Community

PR 22 20 27 points possible
Money Management 17 16 21 points possible
Self-Care 23 21 27 points possible
Social Development 45 42 54 points possible
Woark & Study Habits 42 39 51 points possible
ACLSA Total Raw Score: 171 158 207 puints possible
% of hdasten: Thiz ig the percentage of questions anawerad at the highest possible lawel, At least 75% of the questions must

be anamered.

Ferformance Hems:  This score isthe percentage of pedormance items anawered comrecthy by the youth (onhy Fewel 11 & level 11

farms):
Rating Scale: 1. Not Like be | 2. Somewhat Like e | 3 Wery Much Lile he
Raw Scaore: The zum of all anamers in thiz zection. If questions are unananered, no score is caloulated
e Insufficient number of responses to score,
* On the summan pages that follow, these items are noted forspecial attention and rewiew as they are important
forwouth self-zufficiency, They aré notincluded in the score calculations,
Summary of Responses
Daily Living Tasks Youth Caregiver

Knows how to wash clothes according to the labsl
ifor example, hand wash, dry clean, cold water)

Protects against possible break-ins

Fixes his/her clothes when they need it like sewing
on & button

Can fix meals an hisfher own

Uses things in the kitchen, like the microwae,
electric mixer, and oven

Stores food so it doesn’t spoil or go bad

Follows the basic fire pravention and safety rules for
wihere hefshe lives

Somewhat like me

Yery much like me

Somewhat like me

“ery much like me

Somewhat like me

Yery much like me

Somewhat like me

Somewhat like the
youth

Somewhat like the
yauth

Wery much like the
yauth

Somewhat |ike the
youth

Somewhat |ike the
youth

Yary much like the
yauth

Somewhat like the
youth

Note: Additiond items from the entire ACLSA areincluded in the ACLSA IR.

11
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Descriptive Information. The Individual Reports are organized into three
components: descriptive information, scores, and summary of responses. The descriptive
information section contains useful information for identifying and tracking youth and
caregiver data. Organization and Y outh IDs, youth demographic data, and youth and/or
caregiver assessment completion dates are provided in this section. In addition, the
caregiver's (reported) relationship to the youth is provided.

Per centage of Mastery Scor es. Next, the scored section details youth and/or
caregiver percentage of mastery scores for each ACLSA domain area. Percentage of
mastery is provided both numerically and graphically. To represent scores graphically, a
bar graph depicts the scores on a“0 to 100" scale. A total mastery score is also reported
for all domain items.

Percentage of mastery scores offer a straightforward interpretation of ACLSA
results. The percentage of mastery score is the percentage of mastered items, which is
calculated by counting all the "Very Much Like Me" responses and dividing this total by
the number of items the respondent answered for that domain. For example, in the
ACLSA-I1l Self-care domain, if a youth responded with "Very Much Like M€e" to 8 of
the 9 items, the percentage of mastery for Self-care would be 89% (8 divided by 9 and
multiplied by 100).

Similarly, if a caregiver answered “Very Much Like the Youth” on only one of
five items for adomain, the percentage of mastery would be 20% (1 divided by 5
multiplied by 100). “Not Like Me” and “ Somewhat Like M€e” are not considered mastery
of askill or knowledge. Consequently they do not contribute to the percentage of mastery
score. Only “Very Much Like’ responses are counted toward mastery for each domain.

A score of 100% means perfect mastery and 75% represents about three-quarters
of the way between zero and a perfect score. Percentage of mastery domain scores should
be examined for highest and lowest scores, and for changes over time (if the ACLSA has
been previously administered to a youth). Users should not place too much emphasis on
differences between scores that are relatively similar.

Raw Scor es. Raw scores for each domain are also presented in a second table of
the IR. These scores are calculated by adding the numeric value of each response for
items in a domain, where the response “Very Much Like M€’ has a 3-point value,
“Somewhat Like M€’ has a 2-point value, and “Not Like Me" has a 1-point value. Raw
domain scores are calculated onlywhen all of the questions in a domain have been
answered. An overal raw score is aso reported in the IR for the ACLSA as awhole.

Use of Scores. Together, the reported mastery and raw scoresin this section
provide an indicationof ayouth's abilitiesin key life skill areas. Celebrate high mastery
scores and use middle to low mastery scores for goal setting and case planning. Use
differences and similarities between youth and caregiver scores for family discussiors or
case planning with ayouth. (Please refer to Chapter 3 for specifics on how to use the
Individual Report in practice.)

A domain score may not be generated if the youth answers less than 75% of the
guestions in a domain. However, an overall percentage of mastery score will still be
calculated. Use caution when interpreting the overall score if there are incomplete
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domain scores since the domains that were completed would be over-represented in the
overall score.

Performance Scores. The ACLSA levelsll, I11 and 1V include items designed to
assess how well a youth has acquired practical knowledge. These performance test items
contain four response options, from which the youth chooses one. Correct answers are
counted and divided by the total number of questions answered and then multiplied by
100 to provide asingle ACL SA performance score.

Summary of Responses. The fina component of the IR is the summary of
responses. In this section, each assessment question is provided along with youth and
caregiver responses. The item summary provides the reviewer (social worker, caregiver,
or youth) with the ability to peruse the entire assessment and all of the responses at a
glance. It provides a broad yet concise “snapshot” of the youth’s range of life skills
development as rated by both the youth and the caregiver. This list is useful for
identifying differences of opinion between youth and caregivers and is another entry
point for dialogue on these issues and for setting goals in domain aress.

Flagged Items. Some items serve an important safety screening function and
indicate areas for immediate attention In the Summary of Responses section of the
Individual Report, several of these items thought to be of special interest for safety or
self-care are "flagged” with an asterisk (*). For example, parents or service providers
would want to know the youth's answer to, " | can turn down a sexua advance." The
youth and/or caregiver's responses to these flagged items should be examined in the IR
for answers that may indicate immediate attention is needed.

Flagged items are not scored as they have limited psychometric value for the
assessment as awhole, as most youth and caregivers report mastery (“very much like
me/the youth”) on these items. However, when the youth does not report mastery for a
flagged item, immediate attention is needed. In short, while flagged items have little
psychometric value, they have great practical and clinical significance.

Short Form Individual Report. The IR generated for the ACLSA short form
provides the same three components: demographic information, summary scores, and a
summary of responses. It is important to note that the short form, since it is intended for
research purposes or for quick screening, provides only the total scores, not domain
scores, as shown in Exhibit 2.3. Total raw scores provide more variance, which may
make them more useful for research purposes. However, both total raw scores and
percentage of mastery scores can be used to document program effectiveness.

13
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Exhibit 2.3 Sample Short Form Individual Report

Individual Report - ACLSA Short Form

[4.001]
Organization ID: 12345675890 Youth ID: abcdefghi
Youth Completed: 10/22/2000 Youth Gender: Female
Caregiver Completed: 10/29/2000 Youth Age: 14

Y=HCG=H

Youth  Caregiver 0% 50% 100%

Score: 50 53 ints passible
% of hastens: This is the percentage of questions answered at the highest possible lewel. At least 75% of the questions must
be anauerad
Performance ltems:  This score is the percentage of peformance items answered comectly by the youth fonly level 1l & level 11l
forms).
Rating Scale: 1. Mot Like Me | 2. Somewhat Like hle | 3. Verny Much Like hie
Raw Score: The sum of all anawers in this section. If quastions are unanawered, no seore is caleulated

— Insufficient number of responses to seore.

#* On the summary pages that follow, these items are noted for special attention and review asthey are important
for youth self-sufficiency. They are not included in the score calculations.

14



Exhibit 2.3 (continued). Summary of Responses

Summary of Responses

Knows how to wash clothes according to the label
ifor example, hand wash, dry clean, cold water)

Can fix meals on hisfher own

Fallows the basic fire prevention and safety rules for
where hefshe lives

Can explain how to establish and maintain a good
credit rating

Can name two ways to save money an things
helshe buys

Can contact places around where hefshe lives to
get infarmation on sex or pregnancy

Asks guestions to make sure hedshe understands
samething sameone has said

zets help if hisfher feelings bother himdher

Beals with anger without using wolence

Youth

Somewhat like me

Wery much like me

Somewhat like me

Wery much like me

Somewhat like me

Yery much like me

Somewhat like me

Yery much like me

Somewhat like me

ACLSA and Life Skills Guidebook Manual 8/ 30/2002

Caregiver

Somewhat like the
youth

Wery much like the
youth

Sery much likethe
youth

Somewhat like the
youth

“ery much like the
youth

Yery much likethe
youth

Somewhat like the
youth

Sery much like the
youth

“ery much likethe
youth

Note: The ACLSA IR summarizes all items on the short form.

Life Skills Guidebook

The Life Skills Guidebook (Guidebook) is designed to offer teaching curriculum
and individual learning plans for youth. Like the ACLSA, the Guidebook is divided into
six domains:

Daily Living Skills
Housing & Community Resources

Money Management
Sdlf-care

Socia Development
Work & Study Skills

15
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Each domain contains several skill areas. The Guidebook identifies Learning
Goals, Expectations, and activities for 30 life skills areas. Descriptions of the domains are
as follows.

Daily Living Skills includes skill areas used on a daily basis like nutrition, menu
planning, grocery shopping, meal preparation, kitchen cleanup & food storage, home
management, and home safety.

Housing & Community Resour ces addresses skill areas needed for a youth to make
a positive transition into the community. This domain includes housing,
transportation, and community resources. While the Learning Goals included within
housing are targeted for young adults ages 19 and older, it is recognized that some
young adults begin transitional living programs as young as age 16, and thus these
Learning Goals need to be considered for younger youth as well.

Money M anagement focuses on skill areas that help youth make sound financial
decisions, both now and in the future. This domain includes beliefs about money,
savings, income tax, banking & credit, budgeting/spending plan, and consumer skills.
Self-care includes skill areas that promote a youth’s healthy physical and emotional
development. This domain includes personal hygiene, health, alcohol, drugs &
tobacco, and sexuality.

Social Development focuses onskill areas necessary to relate to others both now and
in the future. This domain includes personal development, cultural awareness,
communication, and relationships.

Work & Study Skills addresses skill areas needed to help youth complete their
educational programs and pursue careers of interest. This domain includes career
planning, employment, decisionmaking, and study skills.

Definitions

There are avariety of terms used in the Guidebook. Exhibit 1 contains definitions
and their frequently used equivalents in the field of education. Some of the terms
correspond to terms used in the ACLSA. For instance the 6 areas of life skills clusters
assessed in the ACLSA are called domains. They are adso called domainsin the
Guidebook. The same is true for items and skills.

16
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Exhibit 2.4 Definition of Terms

Term Definition

Domain Cluster of skills organized into six major areas; daily living tasks,
housing & community resources, money management, self-care, social
development, and work & study habits.

Items Discrete measurement of arepresentative aspect of adomain.
Learning Goals Also known as competencies. Specific statements of knowledge and
ability.
Expectations Also known as Objectives or Indicators. Guidelines to achieve Learning

Goalsthat may be used as session learning objectives or individual case
planning goal indicators.

Resour ce Broad array of teaching materials (e.g., curricula, CD-ROM, workbooks,
games) that can be used to teach to an Expectation to help youth learn
lifeskills.

Curricula A set of activitiesthat |ead to mastery of Learning Goalsin one or more
skill areas.

Life Skills Learning Plan An online template that guides the user to determine the essential

elements for the development of alife skills curriculum, one session at a
time, or an individual learning plan based on selected Learning Goals and
related Expectations. The template is used to record selected Learning
Goals and activitiesthe instructor will use during the life skillslearning
session. Completed, it isaunit of planned life skill instruction, which
may be completed one-on-one or in agroup.

Out-of-home-care Refersto aliving situation that is not with ayouth’ s immediate biological
family, such as, family foster care, group homes, and residential
treatment.

Developmental Progression

The Guidebook is intended to match the three highest developmental levels of the
ACLSA: ACLSA-II (ages 11-14), ACLSA-111 (ages 15-18), and ACLSA-1V (ages 19 and
older). The first developmental level of the ACLSA, ACLSA-I (ages 8-10), was not
included due to the unique learning needs of this age group. All the Learning Goals for a
skill area are listed together because young people do not necessarily learn skillsin a
chronologica sequence. For example, an older youth may have missed learning a skill
that his’/her peers learned at an earlier age. Thisis particularly true for youth living in out-
of- home care who have experienced multiple placements and interruptions in their
education. The Learning Goals are also listed together to encourage youth in choosing
their own goals.

The intended developmental stage or age range isindicated in parenthesis at the
end of the Learning Goal. Stage 2 (11) is geared towards youth ages 11-14; stage 3 (I11) is
geared towards youth ages 15-18; and stage 4 (1V) is geared towards young adults ages
19 and older. When a(ll, 111, and a V) appear at the end of a Learning Goal, the goal is
primarily for 11-14 year olds but may be appropriate for an older youth if he/she missed
thisat an earlier age. Exhibit 2.5 is an example that indicates that the Learning Goal is
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appropriate for young adults ranging in age from 15 and older, but would not be

appropriate for typical 11-14 year olds.

Exhibit 2.5 Learning Goals and Expectations

Learning Goal

Expectations

application. (111, 1V)

applications.

Can complete ajob Define the terms commonly used on job applications.

Interpret application questions and provide appropriate responses.

Develop apersonal fact sheet to use when completing job

Complete two applications without supervision.

Learning Goals

Learning Goals are sometimes called competencies, statements of knowledge and
abilities, or outcome goals®. They are written to complement a developmental approach to
learning. This approach recognizes that learning takes place over time and that youth
progress through a series of stages or levels as learning takes place. The levels of learning
used in the developmental model are listed in Exhibit 2.6. Most youth have a basic
awareness of the life skills needed for transition. The verbs at the beginning of the
Expectation indicate the level at which the Learning Goal is written.

Exhibit 2.6. Learning Levels

Learning Level

Definition

Level 1—-Awareness

Level 2— Knowledge and Understanding

At levels one and two, the student is acquiring
information. At thislevel in the learning process,
the student should be able to identify, describe
or explain information about the subject matter
being taught.

Level 3—Know how

At level three, the student is beginning to apply
the knowledge learned through instruction. At
thislevel, the student should be able to
demonstrate some ability with the skill in an
instructional setting through simulation, learning
laboratory, or real life experiences.

Level 4— Can or isableto

At level four, the student is using the knowledge
learned outside of the learning environment. At
thislevel, the student is able to demonstrate the
skill on aregular basis and reports on his/her
progress.

3 We use learning goals for simplicity. The user is free to substitute language (e.g., competencies) that is

more appropriate to their situation.
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Using the examples above, the “knows ard understands’ Learning Goal requires
the instructor to present information in away that will increase the youth’s knowledge
base. At the end of the session the youth will only be expected to describe or explain
what he/she learned about financia ingtitutions.

In the next example, “knows how,” the instructor must create an opportunity for
the youth to practice making a purchase using a check. Generally, “knows how to”
Learning Goals are completed in a classroom or home environment. They may only
simulate real life situations. Often, they are ones that a youth will need in the future but
not now.

In the last example, “can set the table for daily meals,” the Learning God is
written at the highest level and requires the instructor to provide an opportunity for
practice in the real world. For example, just showing the student what a table setting
looks like would not be sufficient. With the right kind of instruction, the student should
be able to demonstrate setting the table for three daily meals.

Expectations

Expectations, sometimes known as Indicators or Objectives, describe what the
youth should be able to do as aresult of teaching and indicate how the Learning Goa was
achieved. They are the guidelines to achieve a Learning Goal. Beginning with an action
oriented verb, they indicate whether or not a youth mastered the Learning Goal .
Expectations can be tranglated into case planning or group planning by ssmply adding the
words “At the end of the X time period or session, the youth will be able to...” before
each Expectation. For example, “At the end of the group session, the youth will be able to
develop a personal fact sheet to use when completing job applications.” The underlined
part of the example is an Expectation.

Resour ces and Activities

The Guidebook identifies the activities and exercises from existing life skills
resources that can be used to teach the Learning Goals in either group or individual
sessions. In an effort to minimize resource cost, the mostly widely used, cost-effective
resources were selected (see Appendix A). The core resources used in the Guidebook are:

Making It On Your Own- A workbook for youth
Creative Life Skills Activities— A collection of 100 group activities

Life Skill Activities for Secondary Students with Special Needs — 190 ready-to-use
lessons with reproducible worksheets

Social Skills Activities for Secondary Students with Special Needs — 180 ready-to-
use worksheets

| know Where | am Going (But Will My Cash Keep Up)— A two part workbook for
youth

| know Where | am Going (But Will My Cash Keep Up): Caregiver’s Handbook —
A handbook for parents with activities and tips on how to use the “I Know Where
| am Going” youth workbooks

Our Place — Video curriculum with 16 units for group activities

19



ACLSA and Life Skills Guidebook Manual 8/ 30/2002

Power Through Choices- A curriculum targeted to youth in foster and group care
teaching sexuality education

Ready, Set, Fly! A Parent’s Guide to Teaching Life Skills— Strategies for parents
to use to teach life skills as part of daily life

How to Survive Teaching Health — Games, activities, and worksheets for grades
4-13

The resources listed in the Guidebook are periodically reviewed and revised based
on currency. Consequently, some may be removed from the Guidebook and others added
(e.g., websites that no longer exist). We encourage readers to inform us of new resources
they find useful. We will review them for future inclusion in the Guidebook.

Activities and exercises from these resources are cross-referenced to the Learning
Goals. Each activity is listed by name, page number, and activity number (if provided).
See Exhibit 2.7 for an example.

Exhibit 2.7. Learning Goals, Expectations, and Activity Resour ces

Learning Goals Expectations Resources & Activities
Complete a job Define the terms commonly used on job Making It On Your
application. (111, 1V) applications. Own, page 12

Interpret application questions and provide
appropriate responses.

Develop apersonal fact sheet to use when
completing job applications.

Compl ete two applications without supervision.

Ready, Set, Fly! A Parent’s Guideto Teaching Life Skills

A companion to the ACLSA and Guidebook, Ready, Set, Fly! A Parent’s Guide to
Teaching Life kills, is a collection of developmentally organized activities that parents
may use to teach life skills to youth. It is useful for any parent seeking information on
how to teach life skills at home. Also, child welfare professionals may use this resource
to provide education for caregivers about teaching life skills. As a guide for parents
and/or child welfare professionals, the resource offers many creative suggestions to help
youth reach their life skills goals. Often just reading about these activities provides ideas
for parents to create their own activities that may better fit their child’s needs. Ready, Set,
Fly! can be accessed from www.caseylifeskills.org, and the activities are printable from
the web site. Printed copies of Ready, Set, Fly! can also be purchased (see
www.caseylifeskills.org/rsf).
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Chapter 3. Practice and Program Uses of the ACL SA and
Guidebook

Kimberly A. Nollan & Richard Bressani

The ACLSA

The ACLSA isaflexible tool with various individual and programmatic uses.
Although the ACL SA is designed to be self-administered, it can be modified to an
interview format where youth actually demonstrate or describe their behavior and
knowledge. The ACLSA Individual Report is useful for practice, as it summarizes youth
and caregiver responses for a particular youth in both scored and summary of responses
sections. The scored section provides domain and overall percentage of mastery scores as
well asraw scores. Youth and caregiver responses are also summarized for each
assessment question in the summary of responses section. The Individual Report then
provides a starting point for several individual and programmeatic uses (see chapter 2 for a
compl ete description).

Test Administration

The ACLSA is appropriate for parents, teachers, youth, clinicians and social
service professionals. Administering the ACLSA does ot require specialized training,
certification, or licensure, nor are there educational requirements for test administrators.
While there is little risk in its use, we strongly encourage ACLSA users to have an
understanding of the principles and limitations of assessment.

We encourage parents to seek assistance from teachers, caseworkers, or other
professionals to help them make the most out of the ACLSA assessment and to design
interventions based on the ACLSA results. The Life Skills Guidebook links ACLSA
results with strategies and resources for promoting life skills.

The ACLSA asa Practice Tool

While the ACSLA has good psychometric properties and is useful as a research
tool, it was originaly designed as a practice tool to provide a snapshot of youh ability
and knowledge and start a conversation with the youth and appropriate caregivers. This
conversation about readiness to live on one's own is the most important reason to
administer an ACLSA. Because of the practice focus, it is fine to vary ACSLA
administration by circumstances. For instance, if ayouth has reading or visual challenges,
the ACLSA may be read out loud to the youth and responses entered for him or her.
Variation in administration does not negate the psychometric or testing value of the
ACSLA.

Online Instructions: How to Access and Complete the ACLSA

The ACLSA isavailable free viathe Internet at http://www.caseylifeskills.org To
access the ACLSA online, users need only a computer with a connection to the Internet.
For best results, the ACLSA web site should be accessed by using either Netscape
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Navigator (Version 4.0 or higher) or Microsoft Internet Explorer (Version 4.0 or higher),
and for browsers on computers running either Microsoft Windows 95, 98, NT operating
systems, or Macintosh OS 7 or higher.

From the ACLSA homepage, detailed information regarding the assessments,

frequently asked questions, instructions on use and information for agencies and
organizations can be easily accessed (See Exhibit 3.1).

Exhibit 3.1. Casey Life Skills Home Page

a ACLSA Homepage - Microsoft Internet Explorer

J File Edit Miew Favortes Toole Help |

L A | & G e B O '
Back Earyard Stop  Refresh  Home Search Favortes  Histaory M ail Frint Edit Dizcuzs
Jhgldless I@ http: 4/ tdzqald/aclsaddefault. him LI @GD

J Lirks @ Custornize Links @ Free Hotmail @ windows

EASEYFAMMPROGRAMS
Selrettel) Surachook ] Cutdebook Narual | set: Rt

! Ansell-Casey Life Skills Assessments (ACLSA)
© 2001 by Casey Family Programs

These assessrents evaluate youth life skills, They are cormpleted
online and automatically scored, The assessrments are always free
to use, If you are a new user, please read the information
provided to the |eft,

If you are ready to begin, click proceed to asseszsments.

Important Nobe: This web site should be viewed with MNetscape
Mavigator or Microsoft Internet Explarer versions 4.% ar greater,

¥ Proceed to Assessments:
Preview - Print- Begin

Casey Family Programs
|@ http: £ fdzgaddacksadetault. bitm l_ l_ 2 Local intraret %

To complete an assessment online, follow these steps:

1. From the ACLSA homepage, click the Proceed to Assessments link.
2. Choose the assessment you want to complete. Then select either the youth or
caregiver version of the form. Click the Begin button.

3. Read trle Terms and Conditions page and accept by clicking the "Yes, | Agree"
button.

* We realize the Terms and Conditions page is highly technical and written to legally protect both users and
Casey Family Programs. We also acknowledge the importance for youth and parents to understand what
they read and agree to. Casey isworking on a set of simple statements to help users understand these Terms
and Conditions more fully.
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4. Enter the appropriate Organization ID (optional), Y outh ID (optional), and e- mail
address (required) information at the login page.

5. Read the assessment instructions and answer the assessment guestions.
6. When finished, click the" I'm Finished" button.

Online assessments for the ACLSA 1, 11, 111, and 1V take from 20 to 30 minutes to
complete. The ACSLA short form takes about 5 to 10 minutes to complete. Once the "I'm
Finished" button has been clicked, a Summary of Responses report is displayed. This
report provides the user's responses to each of the assessment questions. This report can
be printed out for the user's records.

At the same time that the Summary of Responses report is displayed, the Individual
Report containing both scores and responses is generated. Within moments after
completing the assessment, an e-mail containing the link for accessing the IR is delivered
to the e-mail address entered at login. By clicking thislink, the IR is displayed online.
The IR can then be printed for starting a conversation, teaching, case planning, and
record keeping.

It isimportant to note that assessments are submitted and scored only after the "I'm
Finished" button on the last page of an assessment is clicked. Users are not able to
complete part of an assessment online and then return to it at alater time. If more than 40
minutes | apses between user responses, the assessment will “time out.” Users will need to
begin a new session to complete an ACLSA if they time out. If a user needs more time
than the ACL SA online permits, please print a copy, complete the assessment offline,
return to the online version and enter the answers.

Use at the Individual L evel

The ACLSA and the ACLSA Individua Report helps youth and caregivers
acknowledge youth strengths, develop aredlistic picture of youth readiness for
emancipation, and identify areas in which youth may need to learn more or develop
additional skills. The ACLSA encourages youth to think about the life skills necessary for
successful living as an adult. Involving youth helps them identify their goals and invest in
securing the services they need (Taber & Proch, 1988). In the words of a youth “When |
finished the ACLSA, | got alist of my answers right away. | printed the list and knew
what | had to learn. | liked that alot.” (Youth, Age 18, Salem, OR).

I mportant conver sations. Because both caregivers and youth may complete the
ACLSA, differencesin their perceptions are captured. Areas of discrepancy and
agreement facilitates dialogue between caregivers and youth, helping them learn from
each other’s perceptions. This creates opportunities to discuss areas of strength and areas
needing work, facilitating increased understanding among al team members. Completing
the ACLSA and reviewing the ACLSA Individua Report together also helps youth,
caregivers, and service providers get to know each other better, thereby strengthening
their relationships.

Goal-planning. ACLSA items can be trandated into goals that are specific,
behavioral, and measurable. Often these goals are based on youth and caregiver reports of
areas in which youth need to improve. Some older youth can evaluate the ACLSA results
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and identify an area where he/she wants to improve. An example of an ACLSA item
transformed into agoal is, “I will be able to make oral presentations before a group”
(item 78 of the ACLSA-111 3.0). Progress can be recorded in a personal portfolio and in
the youth's case record, or in goal setting forms completed by the youth at goal setting
meetings.

Compiling personal portfolios with youth can enhance ACLSA use. A portfolio is
a collection of samples of the youth’s work that communicate his or her interests and give
evidence of his or her talents (Kimeldorf, 1994; Ansall & Morse, personal
communication, 2002). Personal portfolios, building upon the strength-based nature of
the ACLSA, improve youth self-confidence. By documenting specific competencies,
recognition of developmental growth can enhance rel ationships between youth and
caregivers. Portfolios used in conjunction with the ACLSA often facilitate outcome-
oriented planning. It may aso lead to greater youth involvement in teaching peers these
skills and participating in community activities. Caregivers may recognize areas they can
work on with a youth outside of the youth’s formal case plans and goals.

The ACLSA is interlinked with the Guidebook. The ACLSA may be used as an
overal pre/post test to using the Guidebook in developing the skills of a youth. Aswith
the ACLSA, Guidebook work should involve the youth, caregiver, and service providers.

Youth involvement. The ACLSA is a strengths based assessment. A youth's
strengths, perhaps previously unknown to the caregiver or service provider, may be
identified. The ACLSA provides encouragement to caregivers, as they learn more about
what youth say they do and know. In addition, the ACLSA and Guidebook breaks skills
into concise, concrete steps. It provides focus for caregivers, giving them specific skills
for teaching life skills. The ACLSA “has been helpful in focusing on problem areas.
Also, it has helped me appreciate how well my foster children are acquiring these life
skills* (personal communication with foster parent from a state agency, 1996).

The ACLSA also keeps everyone focused on the youth's eventual emancipation
and the skills he or she will need at that time. If a youth moves to a new location or the
youth's case is transferred, the new caseworker or educator can refer to the ACLSA to
gain asense of skill level and the work that needs to be done.

Administration. For optimal use, the ACLSA should be administered every two
to three years and certainly more often for more intensive or short-term programs. Actual
administration is at the discretion of the agency, case worker, educator, school, parent, or
youth. In one western state, all independent living providers administer the measure every
six months to assess the effects of independent living training and delivery of
independent living services.

I nter pretation. In addition to progress on specific items, response patterns may
indicate areas where more general training is needed. For example, if the ACLSA
Individual Report reflects low skill acquisition (as indicated by alow percentage of
mastery) in an area domain, training and opportunities to use these skills via organized
groups or activities may be needed in that area. Training could be provided formally by
service providers in groups or individual exercises, or informally by the caregiver.
Monitoring changes in percentage of mastered items or domain and overall scores can
show progress toward specific knowledge development and skill acquisition.
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Youth with Special Needs. There are circumstances where youth have few or no
measurable life skills. However, many of these youth have potential for improving life
skill knowledge and behavior. For instance, youth who experienced severe neglect,
trauma, or prolonged illness may report limited life skill ability. In these situations, it is
imperative to begin work with youth by teaching some life skills using Guidebook
resources before administering an ACLSA. This approach increases the likelihood that
the youth can report some life skills mastery and success, thus engaging him or her in the
life skills learning process. This approach is consistent with Casey Life Skills overall
strengths-based approach.

Use at the Program L evel

The ACLSA and the accompanying Individual Report may also be used at the
program level. Aggregate reports of youth served by the agency can be useful for group
planning. Areas in which a number of youth need skill development, as indicated by the
ACLSA, can serve astopics for group discussion or curriculum development using the
Life Skills Guidebook. For example, Money Management may be an area of focus if
several youth indicate low skill acquisition. The ACLSA can also be used to identify
areas for staff or caregiver training. Consistently low responses from youth in a particular
scale may indicate a topic needing greater staff attention.

Similarly, the ACLSA can be used in a pre/post fashion to show the effectiveness
of an intervention, such as alife skills training group. Programmatic outcomes and
effectiveness are assessed by examining percentage of mastery or a summative score
improvement, which indicates organizational progress in a domain. Aggregate reports, as
well as pre/post differences and analyses, provide useful information for funding sources
on the effectiveness of an intervention. Aggregate results became even more meaningful
with the passage of Federal legislation authorizing the John Chafee Independence
Program. The program requires agency-level evaluation (see Foster Care Awareness
Project, 2000). Given the variety of uses for the ACLSA and the ACLSA Individud
Report, agencies can develop creative and flexible methods by which to measure progress
and identify program needs.

At thistime, Casey is not providing aggregate reports for agencies and
organizations. These data can easily be captured and tracked by an agency in a
spreadsheet, however. One method for creating aggregate reports is for staff to collect
copies of Individual Reports. Domain and overall scores can be entered into a spreadsheet
to provide aggregate, descriptive statistics on ACLSA performance for the agency. Casey
may be able to provide an electronic file of all ACLSA scores with the same organization
ID, if individual ID codes are provided. However, by providing identifying information
to Casey, the user’s data are no longer anonymous. Please contact us via
www.caseylifeskills.org

TheLife Skills Guidebook

Both the Guidebook and ACLSA address several important aspects of genera life
skills. While these include aspects of education and employment, those areas deserve
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more comprehensive assessment as well. The ACLSA is used to assess generd life skills.
The Guidebook is used to teach general life skills.

Reationships Among ACL SA, Individual Report, and Life Skills Guidebook

The ACLSA, Individual Report, and Guidebook work together to help
practitioners, parents, and youth assess, plan, and teach life skills. Completing the
ACLSA isthefirst step in this process. It is most useful when both a caregiver and youth
complete the ACLSA since this heightens awareness for both parties, and increases their
investment in planning and learning life skills. Once completed, an e-mail is sent to the
user-designated e-mail address indicating how to access the IR, which summarizes the
ACLSA responses. The IR provides summary scores by domains and responses on each
item. The domain scores indicate areas of strength and opportunities for improvement.

Y outh, caregivers, and practitioners should all be involved in choosing the domains on
which to work and set goals.

Once domains for additional work are chosen, the modules of the same domains
in the Guidebook can be used to teach and learn life skills. With the Guidebook, a more
comprehensive look at youth skills occurs. Either a subset or al Learning Goalsin a
domain area can be targeted. Expectations are provided so practitioners, parents, teachers,
and youth know concretely when mastery is achieved. Selected activities are offered for
each Learning Goal to facilitate the teaching of life skills. The ACLSA can then be re-
administered to assess growth in targeted domain areas (see Exhibit 3.2.).

Exhibit 3.2. Life Skills Learning Cycle

Learning Styles

To make the most of life skills teaching, it isimportant to know how the youth
learns best. Different learning styles require different types of teaching. Everyone has a
way they learn best. If you tailor teaching to the youth’s learning style more learning will
likely occur. An easy way to think about learning style is to consider the sense the youth
relies on the most when learning something for the first time. Most people use their sense
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of sight, sound, or touch, or some combination of all three. Visua learners like to see
things and are aided by such things as flip charts, videos, pictures, and handouts.
Auditory learners like to hear and talk about things and find that small group discussions,
music, and “lecturettes’ promote learning. Kinesthetic learners like to feel things and
prefer “hands-on” activities, smulations, and games that involve movement.

To find out how your youth likes to learn, ask hig’her teacher or parent and pay
attention to the way he/ she approaches homework assignments. Do they draw graphs or
pictures to explain projects or activities? Visua learners often do this. Do they like to talk
through homework assignments or create songs to remember spelling words? Auditory
learners tend to do this. Do they like to trace the shape of things or build models of things
being studied? Kinesthetic learners often do this. If you are the parent, watch your youth
at home.

Once you know how your youth learns best, you can plan your teaching. If you
are working with a group of youth, use avariety of teaching methods, ones that appeal to
all three learning styles. The following exhibit is helpful in matching the levels of
learning (awareness, knowledge and understanding, knows how to, and can or is able to
do) with the three learning styles. It is important to remember that higher levels of
learning require instructional modalities that alow for youth to apply and utilize the
information learned through simulations, role-plays, field trips, etc. Many of these types
of activitiesincorporate al three learning styles.

Exhibit 3.3 Levels of Learning and L earning Styles

Visual Auditory Kinesthetic
Awareness - Pictures - Lecturettes - Field Trips
Graphs - Tape Recordings - Hands-on
Poster . Panel Presentations Exploration
Handouts . Group Discussions - “New Games’
Knowledge & - Worksheets - Debates - Participation in
. . . i demonstration.
Understanding . Videos - Group discussions Craft activities
Demonstrations and consensus
Examples building - Challenge
V'sualp metaohors - Brainstorming Initiatives
[
, * . Storytelling - Theater Games
Outlines . Puzzles
“Mind maps’
Knows how to - Case studies with - Discussions of case - Case studies with
apply visual images studies manipulatives
Make avisual - Make oral - Create amodel or
presentation presentation sample
Prepare illustrations - Narrate a - Conduct a
for ademonstration. demonstration demonstration
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Can or is able . RolePlay - Roleplay - RolePlay

to do . Participateina - Participateina . Participateina
simulation simulation simulation
Participatein an - Participatein an - Participatein an
experiential experiential experiential
exercise exercise exercise

Life Skills Learning Plan

To create a Life Skills Learning Plan, go to http://www.caseylifeskills.org/Isgand
from the links on the left side of the page, choose the domain areas you want to work on
and then click on the learning goals and activities of your choice. Next click on the
yellow button titled “ Add Selectionsto Learning Plan.”

When you are ready to preview and/or print your Life Skills Learning Plan, click
on the “Preview/Print Learning Plan® link at the bottom left of the web page. Then
choose to create either an Individual Life Skills Learning Plan or a Group Life Skills
Learning Plan. If you want to create an Individual and Group Plan, simply click on both
those links.

Note that there are two plan options in the Guidebook. The Group Learning Plan
is for teaching life skills in a group format. The Individua Learning Plan is for individual
instruction or individual case plans.

For more information on building a Life Skills Learning Plan, see the steps under
“Building a Life Skills Learning Plan” at the end of this chapter.

Group Life Skills Learning Plans

To design life skills groups, follow the instructions above for developing a Growp
Life Skills Learning Plan. The Group Life Skills Learning Plan includes the following
elements: domain, goals, expectations, activity names, time and type. Domain refers to
the ACLSA/Guidebook domain targeted for instruction. "Goals, Expectations, and
activities' are automatically recorded in the Learning Plan when you select them by
clicking on the box to the left of the Learning goal or activity. "Time" refers to how long
an activity will take to complete. "Activity Type" refers to how you will use the activity
(as an opening, individual, group or closing activity).

A successful group session starts with an Opening Activity, moves on to include
activities that build group cohesion (Group Activity), allows time for introspective
thought (Individual Activity), and ends with an activity that brings closure to the session
(Closing Activity). When designing a group session, facilitators may find this four-step
design formula helpful. A more complete description of each step is found in Exhibit 3.4.
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To modify the automatically generated Learning Plan, smply copy it and then
paste it into your word processing software, usually Microsoft Word. Then you can fill in
the Activity Type (based on your judgment and the definitions provided) as well as
approximate completion times. In Exhibit 3.5 you can see a completed Group Life Skills

Learning Plan.

Exhibit 3.4 Group Session Activity Element Description

Opening Activities-

These activities hel p the group get acquainted or re-acquainted. They are
sometimes called ice-breakers or warmups. Even on-going groups need time
at the beginning of the session to check-in. Opening activities may also give
focusto the group and assess the group’ s knowledge. Activities such as
“Bingo”, “Have You Ever...,” and “Group Juggle,” provide an excellent way
to introduce atopic and generate involvement. These activities are genericin
nature and may be used to introduce many skill areas. *

Group Building Activities - These activities require the group to work together, building group cohesion.

Individual Activities -

Ending Activities -

These activities may be very short in nature, requiring only 10-15 minutes or
take up to 1-2 hoursto compl ete.

These activities require group members to think about themselves and to
share their insights with others. Individual activities help group members
apply to their own lives the content that is being presented in the group. This
can be donein the form of worksheets, art projects, and writing assignments.

These activities bring closure to the group session. They may be used to
summarize or reinforce the content that was the focus of the session. They
may also be used to strengthen group spirit and to celebrate the group’s
work. The same ending activity may be used each time thus creating an
important ritual for the group. Good examples of ending activities are “|
learned that...,” “ Appreciations,” and “Positive Affirmations.”*

*©Ansell, Dorothy |. and Morse, Joan M. Creative Life Skills Activities, Ansell & Associates, 1994.
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Exhibit 3.5 Sample Group Life Skills Learning Plan

Domain: Money Management
Goal: Knows and understands how one’ s values influence money decisions.
Expectations: At the end of the session, the youth will be ableto:

a. Distinguish between personal needs and wants.
b. Recognize theimpact personal values have on money decisions.

Activity Name Activity Type Time
Needs/Wants Polarity Opening Activity 10 minutes
What isaNeed? Group Building Activity 20 minutes
What isaWant?

My Personal Collage Individual Activity 25 minutes
Reflection Worksheet Ending Activity 10 minutes

When you are selecting your Learning Goals, consider the needs of the youth who
will be in your group. Select goals based on their ages and ACL SA results. The
corresponding Expectations appear in the Expectation section preceded by the words “at
the end of the session, the youth will be ableto.” Y our selected activities will appear in
the Activity Name section. The Activity Type and Time columns are blank for you to
complete. Y ou determine how many Learning Goals and activities can be addressed
within your alotted time frame. Y ou decide the order of the activities and edit the
Learning Plan accordingly, making sure you have enough time for icebreakers, bresks,
arrival and departures in your unique session. Exhibit 3.6 shares tips on running groups.
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Exhibit 3.6 Tipson Running Groups

Tipson running groups
1. Arriveearly to greet participants.

Create an atmosphere that invites youth to participate. Put up posters, play music, provide
refreshments.

3. Tailor the learning session to address various learning styles (e.g., auditory - lecture, visual -
videos, kinesthetic - small group/moving exercises).

4. Allow timeto practice and discuss the skills. Don't over-pack a session. Allow time for questions.

5. Include peer modeling and coaching: having youth who have mastered a skill teach those still
learning the skills.

6. Create agroup agreement in the early sessions which states codes on conduct, agency rules, etc.
Post the agreement at all sessions.

7. Design group rituals for beginnings or endings.

8. Test out any equipment (e.g., VCR, tape/CD player) prior to the session.

9. Ityou are using videos remember to cue the tapes prior to the session. All VCR's are different
10. Discuss principles of confidentiality.

©Ansell, Dorothy I. and Morse, Joan M. 2001.

Individual Learning Plans

To create an Individual Life Skills Learning Plan, follow the instructions above
under "Creating a Life Skills Learning Plan" and choose the Individual Life Skills
Learning Plan. The Individual Plan is tailored to the unique needs of each youth.

Individual Learning Plans include the following: Goals and Expectations, Action
Plan (What, Who, and When), and optional signature lines®. The Goals and Expectations
are automatically pasted into the Learning Plans when Learning Goals are selected.
Selected activities from the Guidebook are pasted automatically in the “What Activities
are Going to be Done” column of the Learning Plan.

After copying and pasting the partially completed plan into a Word document, the
youth and involved adult (e.g., parent or service provider) complete the Who and When
columns. There is an optional space at the bottom of the Learning plan for all involved to
sign. Thisinformation can be printed and added to the youth case plan, copied into an
existing electronic case plan, or printed for personal use. See Exhibit 3.7 for a partially
completed Individual Life Skills Learning Plan.

® Some agencies require youth and caregivers to sign the Learning Plan to show commitment to the plan.
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Exhibit 3.7 Individual Life Skills L earning Plan

Domain: Money Management

Goals & Expectations

What can | do to reach my goals? How will | know when | reach each goal? Check to make sure
your goals are flexible, specific, have a date by which you want to reach the goal.

Goal: Knows and understands how one’ s values influence money decisions.
Expectations: At the end of the session, the youth will be able to:

a  Distinguish between personal needs and wants.
b. Recognizethe impact personal values have on money decisions.

Action Plan
The actions you take to reach your goal s should be clear so you know exactly what to do.
(Identify who will do what to help reach the goals— youth, staff, others)

What activities or serviceswill Whoisresponsiblefor When will it be
be done? doingit? accomplished?
What Money Means
Ready, Set, Fly! A Paent's
Guideto Teaching Life Skills
Beliefs About Money #1
http://www.caseylifeskills.org/rsf
Games Reveal our Values
Ready, Set, Fly! A Parent's
Guideto Teaching Life Skills
Beliefs About Money #3
http://www.caseylifeskills.org/rsf

Optional Signatures Date
Y outh:
Caregiver:
Staff:

How to Use Life Skills Guidebook in Case Plans and Contractswith Youth

In review, life skillsinstruction is an intentional process, driven by individual case

plans and contract agreements developed with a young person. The Guidebook helps
formulate goals and taskg/action steps. The Learning Goals of the Guidebook can be
copied in a case plan or contract agreement (e.g., Y outh knows and understands the
importance of healthy leisure time activities). Expectations are the taskg/action steps to
achieve the goal (e.g., describe the difference between healthy and unhealthy leisure time
activities). The resources/activities become the “What” or intervention strategies to
achieve the goa. After instruction, youth can evaluate their level of achievement based
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on the Expectations. This provides them with a renewed sense of control over their
learning and the “language’ to assess their ongoing life skills needs.

Building a Life Skills Learning Plan
To build a customized life skills learning plan online, follow the steps listed below.

Step 1: Go to http://www.caseylifeskills.org/lsg

Step 2: Click on adomain from the list on the left side of the screen.

Step 3: Select and click on a skill area listed beneath that domain.

Step 4: Review the list of learning goals and activities. Click on the boxes next to the
desired goals and/or activities you want to select.

Step 5: Click on the yellow button* Add to the Learning Plan.”

Step 6: When finished selecting your learning goals and activities, click on the
“Preview/Print Learning Plan” button on the bottom left part of the screen.

Step 7: Select what kind of plan you want to build: Individual or Group.

Repeat steps 2 thru 6 for each domain as desired. All of the chosen Learning Goals (and
accompanying Expectations) and/or activities will appear in the Learning Plan.

The Learning Plan can be previewed as you are building it by clicking
“Preview/Print Learning Plan” button on the left side of the screen. Both the Group
and Individual Learning Plans are built as you check Learning Goals and Activities
boxes. If you want to remove a Learning Goal and/or activity from the Plan, go back to
the web page where you made that selection and uncheck the box.

When you are finished building your Learning Plan, you can choose to create a
Group and/or Individual Learning Plan.

To print your Learning Plan(s), click " Preview/Print Learning Plan" on the left
side of the screen. Then click the “print” button on the top of your screen or go to the file
menu at the top of the screen and click on “print.” There is no cost to print the Learning
Plan

To copy the Learning Plan so that you can modify it or save it electronically, click
“Preview/Print Learning Plan". With your mouse, highlight all the informeation in the
Plan. Then, go to the file menu at the top of the screen and click on "copy.” The
information will be copied in your computer clipboard and you can now "paste” it into a
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new document on your computer. Note: A little formatting may be needed to make it look
like the online Learning Plan.

Please note: When youleave the caseylifeskills.org Web site, the Learning Plans
are permanently deleted.

I1. Development, M easurement, and Technical Information

Chapter 4. Development of the ACL SA and Life Skills
Guidebook

Kimberly A. Nollan, Michael Horn, & Peter J. Pecora

ACL SA Development

In 1994, researchers from Casey Family Programs began developing a much
needed life skills assessment tool for child welfare practice. This effort led to the building
of the Ansell-Casey Life Skills Assessment (ACLSA) and more recently the Life Skills
Guidebook (Guidebook), the companion curriculum resource guide to the ACLSA.

Item Construction. An Independent Living Committee at Casey generated the
initial items for the ACLSA in 1994. Experts in the area of self-sufficiency critiqued the
items. Focus groups comprised of youth, caregivers, and child welfare staff discussed
item selection and instrument format. Additional focus groups and pilot investigations
were conducted with caregivers and youth in urban and rural locations. Next, consultants
helped ensure that items were developmentally appropriate and suitable for people from
different gender, culture, racial, and ethnic groups.

Field Testing. The ACLSA-1I (for ages 12-15) was field tested in 1995 with 219
Casey youth and caregivers. Differences in skill levels reported by caregivers and youth
were assessed, as were general areas of competency and areas needing further
development. Age, gender, and ethnic differences were tested, as well as the relationship
between life skills and certain risk or protective factors (see Nollan, 1996; Nollan et al.,
in press; Nollan et al., 1997).

The ACLSA-I (for ages 8-11) and ACLSA-I11 (ages 16-19) were field tested in
1996. These versions were tested with a broader sample that included, for ACLSA-I,
caregivers from the Child Welfare League of America's Odyssey Projectt, aswell as
Casey youth and caregivers. For ACLSA-I11, the sample included caregivers from the
Odyssey Project, youth and caregivers from Casey, and fromWashington State's Division

6in response to a growing need to document the outcomes of residential treatment, group homes, and
therapeutic foster care ina systematic and credible manner, the Child Welfare League of America, in
cooperation with and support of its members, conducted a national, multi-site, descriptive and prospective
study of children and youth. For more information, please contact Child Welfare L eague of America at
(202) 942-0294.
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of Children and Family Services. Once ACLSA Version 2.0 was completed, Casey
released dl three level. Version 2.0 was provided for afee for paper versions and free of
charge on the Internet in 1999.



ACLSA and Life Skills Guidebook Manual 8/ 30/2002

Changesfrom ACLSA Versions2.0to 3.0

Early in 2000, ACLSA 2.0 underwent extensive psychometric testing and
development to create Version 3.0. All revisions involved social worker, caregiver, and
youth input to integrate practice concerns with sound measurement principles. The
resulting ACLSA 3.0 is available in three age-based forms for youth ages 8-10 (37
items), 11-14 (62 items), and 15-18 (90 items). For each age level, the instrument
provides a youth self-report format and a caregiver format, which allows a parent or other
caregiver to rate the youth. It takes about 20 to 30 minutes to complete, depending on the
form. In addition, a 20 item short form was created for use with youth ages 11 to 18. The
version goals, guiding principles and major modifications include the following.

Goals of Ansell-Casey Life Skills Assessment revisions:
Reduce the number of items and completion time.
Improve measurement characteristics.
Simplify scale anchors and scoring.
Clarify a structure that will "map" well to the Life Skills Guidebook.
Add performance test items, which measures actual youth knowledge as
compared to what youth report they know.
- Create a short assessment form of the ACLSA.
Guiding Principles:
Simple is better; do not ask two questions when one will suffice.
Have aclear justification for retaining each question.
Follow sound measurement principles while maximizing ease of use.
Major Modifications:

Instead of reporting 13 to 15 sub-scale scores, Version 3.0 reports 4, 5, or 6
domain scores (depending on ACL SA level). These domains are Social
Development, Work & Study Skills, Self-care, Money Management, Daily Living
Tasks, and Housing & Community Resources.

Version 3.0 reduced the number of scored items by 44% for level |, 54% for level
I1, and 66% for level I11.

Version 3.0 added 10-12 performance items (multiple-choice test items) to levels
[l and Ill.

Version 3.0 changed the previous 5-point response scales (e.g., 1="can't" to
5="can") into a 3-point scale: “Not Like Me,” “Somewhat Like Me,” and “Very
Much Like Me.”

To list most of the skills that are important for youth to possess would require an
unmanageably large checklist. Items retained for Version 3.0 are considered
representative of abreadth and variety of skills and knowledge and were derived using
established measuremert principles and item analysis. The domains are a representative



ACLSA and Life Skills Guidebook Manual 8/ 30/2002

"sample" of abilities for an area, and the domain score reflects a youth's general ability in
that life skills area. None of the domains are intended to be comprehensive.

Revision Phases

The revision process involved severa phases. Unlike typical test development
focused on one test, the ACLSA revisions were conducted on three forms (i.e., three age
levels) and on the development of the short form. Because of the large scale of this
project, a detailed technical discussion of instrument revisions is not included here’.
ACLSA Version 2.0 aready had a solid foundation of key life skill items, content
validity, and applicability. The items developed for Version 2.0 ensured that awide
variety of important skills were represented. For revisions to Version 3.0, items were kept
that provided the best life skills information, had the best measurement qualities, and
enough variety to fairly represent each life skills domain.

Instrument revisions took place in five phases. (1) response scales were examined
and upgrades made; (2) analysis of item characteristics using Item Response Theory
(IRT) and classical statistical approaches were conducted; (3) item wording was reviewed
for clarity, age-appropriate language, and redundancy; (4) a thorough itemto-scale
analysis was conducted; and (5) a short form was developed.

1. Response Scale Upgrades. The response scale provides the "marks’ that youth
use to report their answers. Because of a number of measurement concerns, Version 2.0
scales needed simplification. A single 3-point scale was devised to help retain alink to
the old forms (and data) and to promote easier and faster ACLSA completion. The
wording of the new, Version 3.0, response scaleis. “Not Like Me,” “Somewhat Like
Me” “Very Much Like Me.”

2. Item Analysis. Item analysis was conducted to identify items to delete or
change, as well as those items to move to new domains. Item analysis determined which
items had better measurement qualities than other items. Analysisinitially focused on
item mears, variance, and overall distribution. Items with poor measurement qualities,
(e.g., items with little variance), were removed for Version 3.0.

3. Item wording. Items were evaluated for clarity, meaning, age-appropriateness,
content validity, and form. Items that represented crucial abilities or were representative
of safety/health concerns but showed poor measurement characteristics were retained as
safety "flag" items. For most of these flagged items, the mgority of youth gave the same
answer. For example, 90% answered "Very Much Like Me" to “I can prepare for ajob
interview”. But to call attention to the 10% or less of youth, who do not have critical
competencies or knowledge, these questions were retained as flags in the body of the
assessment. These flagged items are not included in calculating scores but are noted in
the Individual Report® with an asterisk mark in the summary of responses section. Thus,
the practice utility of the items is retained without impact to the psychometric integrity of
the assessment.

4. Item to Scale Analysis. Using scale reliability and factor analysis, an item to
scale analysis resulted in sub-scales with few items or poor scale characteristics were

" For amore detailed description, please contact Jill Leibold or Kim Nollan at (206) 282-7300.
8 Thisissimilar to the " other problems” list used in the Child Behavior Checklist (Achenbach, 1991).
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integrated into Version 3.0 domains or deleted. For example, the Version 2.0
“Communication,” “Emotional Well-Being,” and “Moral” sub-scales were combined into
the Version 3.0 domain scale called Social Devel opment.

Analysis confirmed that the new placement of items produced domain scales with
high reliability as measured by Cronbach’s alpha®. Classic item and Item Response
Theory (IRT)* analyses of the version 2.0 data found that many of the items were simply
too easy. To correct for this, many Level |11 items, intended originally for the oldest
youth, were moved to ACLSA 3.0 Level 1l (ages 11-14).

For Level 11, however, most of the Money Management items were eliminated
due to technical or empirical weakness (e.g., poor fit, characteristics, or age-related
content). Two items from ACLSA 2.0 Levd 1l money scale were moved into the new
ACLSA 3.0 Leve Il Money Management domain, and two money items from the 2.0
Level Il were retained. Additionally, two new items were added to improve the domain.
Therefore, for ACLSA 3.0 Levd 1l (ages 11-14), score data for the money management
domain are unavailable.

5. Short Form. The ACLSA short form is very brief, with only 20 items, has
good ability to discriminate age groups, has good psychometric qualities, and correlates
very highly (.89) with an overall mastery ACLSA score.

6. Performance Items. In addition to the previously mentioned changes,
performance items were added to reduce the potentia for youth to "fake good" dueto a
social desirability bias in reporting their answers. An overal performance score for the
ACLSA is provided.

Life Skills Guidebook

Following a national forum on Independent Living and transition issues'! and in
response to other field requests, Casey began development of a companion life skills
curriculum resource guide to the ACLSA, the Life Skills Guidebook (Guidebook)!?. The
skill areas covered in the Guidebook correspond with the domains of the ACLSA (e.g.,
Money Management, Social Development). Each ACLSA domain corresponds to a skill-
area module containing alist of Learning Goals and Expectations. In order to be
representative of the child welfare field, focus groups of child welfare professionals
(practitioners, policy makers, and researchers), foster parents, and alumni who work in
the area of indeperdent living designed the Learning Goals were held. The focus groups
represented a variety of geographic locations and socio-ethnic groups of professionalsin
New Jersey, Oklahoma, Florida, Ohio, California, and Colorado. Dorothy Ansell and

® Coefficient or Cronbach’s Alphais based on the consistency of responsesto all itemsin atest. See
Anastasi (1997) for more information.

19|RT, Item Response Theory, provides both item difficulty and item discrimination information. For a
review, see Holland & Wainer (1993).

11 Casey Family Programs and the Child Welfare League of America sponsored an Independent Living Forum on June
22 -23, 1999. The proceedings are captured in a monograph by Nollan, K. A. & Downs, A. C. (Eds.) (2000). Preparing
youth for long-term success: Proceedings from Casey Family Programs National Independent Living Forum.
Washington, DC: Child Welfare League of America.

12 The Life Skills Guidebook is focused on the area of life skills. It is recognized that life skills are only one aspect of
living independently. Others include education and employment.
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Joan Morse, based on the focus group participation, feedback and the Learning Goals,
developed the Expectations.

A panel of gender, ethnic, and developmental experts, as well as leaders of
innovative independent living/transition programs, researchers, foster youth, and alumni
reviewed the Guidebook for relevancy and accuracy. Their feedback was incorporated,
refining the Guidebook.

Reviewers examined the Learning Goals of older youth to rank them in order of
importance. Thisinformation was used to form the first draft of items for the ACLSA-IV
(ages 19 and older). The ACLSA-1V is currently undergoing psychometric testing.
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Chapter 5. The ACL SA as an Assessment T ool
Michael Horn

Skill-based assessment often emphasizes a checklist of abilities that are
considered important for youth. But alist of all the skills and knowledge important for
youth to possess would be unmanageably large and nearly uninterpretable. Checklists
have not proven to be an efficient measurement approach nor one that can yield
meaningful information that could be articulated clearly or used easily.

In contrast to a checklist approach, the ACLSA uses psychometric measurement
principles to assess life skills development.® This means the ACLSA revisions from
Versions 2.0 to 3.0 moved away from a checklist approach in favor of classic
measurement principles used in psychological testing. These principles include
establishing the statistical performance of questions, item-to-scale performance, construct
validity, item and test reliability. Although the ACLSA is not a psychological test per se,
these principles help increase the efficiency, validity, and strength of the ACLSA as an
assessment tool.

Because the ACLSA is multifaceted, the items reflect a wide variety of life skills
and abilities. But rather than ssimply list all the possible important skills for a given
domain, we retained the best items for that domain and constructed scores that allow
users to make inferences about a youth's ability level.

The domain is not smply a set of skills; it represents an underlying fundamental
competency that is expressed through many varied behaviors. For example, the Money
Management domain embodies a host of complex interactions among behaviors, skills,
knowledge, and understanding of tasks. Items in the Money Management domain tap into
this complexity, and the domain score indicates the degree of accomplishment in this
fundamental area.

Scoring
The ACLSA uses psychometric measurement principles to provide a score for
each domain. This score reflects a youth's ability for that area of life.

Scoring is the process of reducing a large number of responses into one score (or
a set of scores) that indicates ability level. Scores must be correctly interpreted and
understood for families and others to get the most benefit from the ACLSA assessment
process. The ACLSA yields a percentage of mastery score for each domain and for the
ACLSA asawhole. Raw summative scores are also provided for domains and the overall
assessment. A single performance score is also reported, reflecting the number of correct
answers to multiple choice test items, for youth Levels|l, I11, and IV only. The short
form produces summative raw and percentage of mastery scores.

Because the ACLSA is primarily an Internet resource rather than a paper tool,

scoring is automatic and immediate. When completing the ACLSA over the Internet,
there is no need to calculate scores. More specificaly, the ACLSA is housed on a

13 See Anastasi and Urbina (1997) for more on the principles of psycho-social measurement.
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computer server that automatically records user responses in a data base, calculates the
scores, and provides an itemized summary of responses. By clicking the “I’m Finished”
button on the last page of an assessment, scores are automatically generated. An e- mail
containing alink to the ACLSA scoresis then sent to the user’s address. From the web
site, paper copies of each ACLSA instrument can be printed. Scoring is relatively simple,
S0 the paper forms can be hand-scored as well, based on the following explanation.

Percentage of Mastery Scores. To create the percentage of mastery scores, the
responses to the domain items are first trandated into their equivalent numerical
values of 1 (Not Like Me), 2 (Somewhat Like Me), or 3 (Very Much Like Me).
For example, if the respondent marks their answer as “Somewhat Like Me,” the
value recorded is 2. For each domain, the number of “Very Much Like Me” is
tallied, i.e., acount of the “3s’ is generated. This count is divided by the number
of items answered for that domain. For example, if there were 8 items with a
response of “3” out of 11 itemsin the domain, the score is the ratio 8/11 or a
percentage of mastery score of 73% (8/11 X 100 = 72.7%). The ACLSA overal
mastery score is simply aratio of all the“3's’ endorsed in the ACLSA form to the
total number of items answered, multiplied by 100.

Performance Score. Although performance questions are found in each domain,
all correct performance answers are counted to provide a single performance
score. The performance score is the ratio of correct answers to the total number of
performance questions. The performance items are in a multiple choice test
format that presents four response statements, from which the user chooses one.
The Individual Report (IR) indicates the correct answer and which answer was
chosen. Examination of the IR will indicate if the youth's response was correct.
The number of correct answersis divided by the total number of performance
questions shown in the IR. 1

Partially completed questionnaires present problems because ACLSA scoring and
interpretation are most valid when youth and/or caregiversrate all the items. If
questions are left blank, certain scores may not appear in the Individual Report.
For example, if less than 75% of the questions in a domain are completed, the
percentage of mastery score for that domain will not be calculated. If less than
75% of the total assessment questions are left blank, no ACLSA total mastery
score will be calculated. Similarly, the raw score for a particular domain will not
be calculated if any of the questions are left blank, nor would the ACLSA overall
raw score be cal cul ated.

Inter pretation

The ACLSA results can be interpreted based on percentage of mastery scores,
performance item scores (Levels |1 and 111 only), and the benchmark scores. A
benchmark score has been adjusted to reflect the performance of other youthof similar
ages. The following discussion explains how each type of score provides unique
information. But these scores compliment each other, and individually they provide a
solid understanding of the youth's life skill development.

14 performance questions are periodically changed.

a4
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To understand ACL SA results, we need to understand test interpretation. There
are two main approaches to testing: content-referenced scores and standardized scores
(Anastas & Urbina, 1997). These approaches can be used together.

Content-referenced testing (CRT) provides an aternative to the use of norms for
interpretation (Anastasi & Urbina, 1997). CRT uses the test’s content as a reference
point. The focus is on what a person can do or knows, not on how the person compares
with others. An example of thistest is the familiar driver’s licensing test, in which a score
is determined by the number of correct items rather than how well test takers perform
relative to other driver's test takers. In contrast are standardized scores. Standardized
scores are interpreted by reference to norms, which represent the performance of a
population of people, typically reported as means or percentiles. Interpretation rests on
understanding how the individual performs relative to others (e.g., “ scored in the 75%
percentile”). High school Scholastic Achievement Tests are an example.

The ACLSA was developed primarily as a content-referenced test, which is
clearly reflected by percentage of mastery scoring.'® A benefit of this stance is that
percentage of mastery is intuitive, easy to understand, and is most useful for practitioners.
We have also elected to provide raw sum scores in response to requests for these scores
for research purposes. The ACLSA interpretation also makes use of standard scores.

Most practitioners, parents, and other caregivers will approach interpretation of
ACLSA results by asking themselves some basic questions.
1. How well did the youth score on the ACLSA? An examination of the percentage of
mastery scores will indicate a youth's level of life skills mastery for each of the
domains and for the assessment overal.

2. Where does this youth stand relative to other youth? Practitioners will want to
understand how a youth’s scores compare with the scores of other youth. In this
instance, a user would consult the benchmark tables to compare the youth's scores
to other youth (see Appendix A).

3. What are this youth’s strengths? An idea of strengths can be gleaned by
examining percentage of mastery domain scores and looking for very high
percentages. The higher the score, the more ability is indicated. A small
difference in scores does not have much "clinical" importance.

4. Do ayouth’'s self-ratings actually match his or her ability level? The performance

items provide a single score that measures actual understanding and application of
life skills. Higher scores mean more items were correctly answered.

Per centage of Mastery. A primary score for the ACLSA is the percentage of
mastery, which isinternally referenced, or a content referenced test (CRT) approach. It
offers the most intuitive interpretation of ACLSA results. Most users understand that
100% means the youth scored perfect mastery and that 75% represents about three-
quarters of the way between zero and a perfect score with respect to mastery.

The trade-off for the intuitive appeal of percentage scores is that these scores are
not as accurate as standardized scores. Therefore, the best use of percentage of mastery

15 See Nunnally (1978) for a discussion of mastery tests and assessment.
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scores is to examine the pattern of domain scores for highest and lowest scores, or to
examine changes over time.

Individual score patterns (examining domain scores together) help identify
specific strengths and weaknesses, and they are useful for making intervention decisions.
The user compares the scores on the four to six domains (depending on age format used)
to determine the highest and lowest mastery areas. When low ratings are obtained for one
of the domains, an item-level examination can be useful in selecting skills for
improvement. High (mastery) domains indicate areas of greater competency, and an
examination of domain items may help focus attention on strengths upon which the youth
can capitalize.

Overall Mastery Score. The overall percentage of mastery scoresis offered as a
measure of genera life skill development, or as an index of self-sufficiency potential.
With an overall score, high scores on some sub-scales may be cancelled out by lower
scores in other scales, resulting in a mediocre overall score. So an individual should
consult domain scores in addition to the overall mastery score.

Performance Score. The ACLSA asks youth to rate their own abilities, but it also
includes items that are designed to indicate how well a youth can actually select accurate
informationin atest situation. The performance items are in a multiple-choice test format
presenting four response statements, from which the user chooses one. Correct answers
are counted and divided by the total number answered and then multiplied by 100 to
provide a single performance score. General agreement between level of mastery scores
and performance scores provides added confidence in ACLSA results.

To enhance understanding of ACL SA results, we do make standard scores
available based on ACLSA overall scores, which we call “benchmarks’. The ACLSA
benchmark tables aid interpretation by providing an estimate of how well the youth
performed relative to other youth who have completed the ACLSA questionnaire. Most
people are familiar with this type of test interpretation from teachers who "graded on a
curve,” where the curve is the distribution of scores. Standard scores, typically caled T
scores, provide a uniform metric that is based on the distribution of scores®®. Standard
scores form marks like those on a yardstick. A youth's score shows where on the
yardstick the youth placed relative to others who have taken the test.

Exhibit 5.1 illustrates how standardized scores are related to a distribution of
scores. The Exhibit shows a normal distribution of scores, where most scores cluster
around the average, or mean. Both high and low scores decrease in frequency as their
distance from the mean increases. Standard Z and T scores are shown. A standard score
indicates how far from the group mean a person's score is located, taking into account the
degree of variability (variance) of the raw scores. In standard Z scores, the mean is 0 and
the shaded area in Exhibit 5.1 is plus and minus one standard deviation (SD) from the
mean. T scores are simply another type of standard score, adjusted so the mean is 50 and
the SD is 10. The shaded area under the center of the curve shows where the majority of
scores fall—that is, where about 68% of scores are found. In Exhibit 5.1, we have labeled
this shaded area the "average" ability level. High and low ability levels are depicted as

16 See Salviaand Y esseldyke (1998) or Anastasi and Urhina (1997) for a more detailed discussion of
standardized scores.
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the white areas under the curve, which are scores that are greater than one standard
deviation.

ACLSA T scores were developed for this manual based on ACLSA youth self
report data collected during the period of 1997 to 1999. Y outh completing ACLSA 2.0
forms were with Casey Family Programs, a variety of state and local youth service
agencies, or attending mainstream schools. Sample age and ethnicity information is
discussed in the technical information chapter, and summarized in Appendix B exhibits.

Exhibit 5.1

Standardized Scoresin Relation to Area
In the Normal Distribution and Descriptive L evel

Z Xore -2 -1 0 1 2
T Score 30 10 50 60 70
Descriptive Low | Average | High

The benchmark Exhibitsin Appendix A present T scores and percentiles (see
Exhibits A.1to A.9) for ACLSA Levelsl, Il, 11, and short form. Standard T scores have
amean of 50 and a SD of 10. This means that about 68% of scores will fall between T
values 40 to 60, with 50 as the exact middle. The higher the score, the greater the life
skill ability.

In each Exhibit, a shaded gray band is shown around the mean. The band is
simply avisua aid to interpretation. The band represent scores within T score values of
40 and 60, or within 1 standard deviation of the mean. Scores outside the shaded band
represent more extreme performance. The high scores are the 15% highest performers.
Similarly, smaller scores in the non-shaded band are the 15% lowest in life skill ability.
For example, a 13 year old boy who obtained a standard T score of 61.65 rated himself
one standard deviation above the mean, which isin the high ability range (see Exhibit
A.3).
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I mportant Note: Users should not over-interpret the importance of scores
that may be at the margin of the band. There are no firm, cut points for
average and non-average scores, and we urge readers not to interpret low
scores as abnormal or diagnostic of anything other than lower levels of
reported life skill.

Locating T scores. To find ayouth's T score, refer to the Exhibits found in
Appendix A. Determine the appropriate exhibit for the ACLSA the youth completed
(Levelsl, I1, or I11). For Levels I, I11, and the short form, exhibits for boys and girls are
presented separately because of gender differences at these age levels. After finding the
correct Exhibit, locate the youth's overall mastery score in the first column. Then read
across the row to find the corresponding T score and percentile rank. For example, a 13
year-old girl (Level 1) whose overall mastery score is 55 would have a T score of 50 and
a percentile rank of 49. This means she scored almost exactly average (i.e., T of 50),
where 49.7 of the youths scored at or below this mark. Because her score is within the
shaded band (i.e., between T values 40-60), she is within the average ability level.

Per centile Ranks. Percentile ranks indicate the proportion of youth in the
comparison population who score at or below a specific score'’. For example, a
percentile rank of 50 is the middle or median ranking, meaning that half the youth scored
above that point and half below. Because the intervals between percentile ranks are not
equal, the percentiles should be interpreted simply as a ranking rather than as a measure
of quantity. For example, the 80th percentile is not twice as much ability as the 40th
percentile. Percentiles are not exact intervals, because scores are not evenly distributed,;
most settle around the average, or midpoint, while fewer scorestrail off toward the low
and high ends of the scale. This means that the meaningful difference between ranks of
50 and 55 is much smaller than the difference between percentile ranks of 90 and 95,
because many more individuals score around the population average (see Exhibit 5.1).
Therefore, users should not attach too much importance to differences in percentile ranks,
especially when scores are near the middle (40-60). Y outh and families are encouraged to
view the scores and ranks as estimates rather than as highly precise measures.

In sum, the standardized benchmark T scores provide the most precision, along
with percentile ranks. The percentages of mastery are easy and intuitive estimates of life
skill domain development. The performance items provide added item:level information
and offer a check on the validity of the domain answers.

No single assessment questionnaire can capture al the complexities of life skill
development. Observations and judgments by teachers, parents, and others who know the
youth should be used to corroborate and illuminate the patterns reported by the ACLSA.

After obtaining and interpreting the ACL SA scores, the next major step is linking
this assessment information to intervention or development-related strategies. The Life
Skills Guidebook is the ACLSA's companion resource to help turn assessment results
into action and growth.

17 percentile rank is based on the sample of youth taking the ACLSA, which is explained in Chapter 6.
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Chapter 6. Technical Information for the ACL SA 3.0 and

Short Form
Michael Horn

This chapter presents technical information on the ACLSA 3.0 forms and the
ACLSA Short Form. This chapter describes the data samples and procedures used to
establish evidence for the reliability and validity of the ACLSA. It concludes with a brief
summary. As further studies are completed and new information becomes available, the
on-line version of this document will be up-dated. Information on the revision process, of
how the prior ACLSA version (2.0) was revised to become the current version 3.0, is
provided in chapter 4.

Samples

The information presented in this chapter is based on youth self-report data
collected during the period 1997 to 1999. A primary data set was developed for each
ACLSA level (1, 11, I11). To form the primary data sets, samples were compiled from a
variety of sources. Many youth completed the ACLSA as part of normal and regular
services provided by twelve of Casey Family Programs offices, and a variety of state and
local youth service agencies across the country (18 agencies from 10 states). Other youth
completed the ACLSA as part of an effort to collect this data from non-foster care,
mainstream school youth, which involved 17 schools from five states. The data were
obtained using the "paper and pencil" version 2.0 youth self-report forms; data entry was
accomplished by computerized optical scanning of the forms.

Total sample sizes™® (n) for each of these data sets are level 111 n= 1087; level I
n=488; and level | n= 163. These main data sets were used for reliability analyses,
generating benchmark (norms) tables, age and gender differences analyses, and
descriptive information about scale scores (e.g., means, stardard deviations). For validity
analyses, a subset of these ACLSA data were combined with matched data from other
assessment instruments (see the validity section this chapter).

Ethnic Group and Gender. Exhibits B.1 to B.3, in Appendix B, report the ethnic
group and gender breakdown for samples, ACLSA Levelsl, |1, and Il1. For each sample,
table cells show the ethnic make-up within gender. The total rows at the bottom of the
table give the overall female and male percentages and the last column reports
percentages for ethnic groups across gender. ACLSA respondents were able to indicate
more than one ethnicity. These multi-ethnic youth were small in numbers and are
grouped among the statistics for the "other" group listed in the Exhibits. Generally, males
and females were fairly evenly represented across ethnic groups.

Age and Gender. Exhibits B.4 to B.6 report the age by gender characteristics for
the samples, ACLSA Levelsl|, I, and I1l. For each sample, table cells show the age
breakdown within gender. The last column reports age group percentages across gender.
Ages were calculated based on birthdates and dates the assessment was administered,

18 Sample sizes reported in appendix exhibits may vary due to missing data.
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then rounded to the nearest whole year. For Level |, age representation across gender was
somewhat mixed. Otherwise, age levels were fairly evenly represented across males and
femalesin Levels|l and IIl.

Living Situation. Y outh's current living situation for each ACLSA-level sample
is presented in Exhibit B.7. Across al three samples, the majority of youth report living
at home with one or both parents (birth or adoptive parents). Living with foster parents or
relatives was the second most common situation. Treatment settings represented |ess than
5% of the living situation for youth.

Reliability

Reliabilities'® for the ACLSA 3.0 were determined using Cronbach's alpha. The
overall alpha coefficient estimates consistency among items (e.g., reliability), or the
proportion of score variance that is attributable to error variance. Desirable reliability
coefficientsare 0.80 or higher. The overall alpha coefficient for Level 111 was 0.94, Level

Il was 0.92%°, and Level | was 0.80. The alpha coefficient for the ACLSA short form was
0.86.

Reliability by domain was also assessed. The apha coefficients for each of the
three age levels are found in Exhibit B.8, Appendix B. The apha coefficients for Level |
domains range from 0.65 to 0.72; the coefficients for Level |1 domains range from 0.55 to
0.88; and the coefficients for Level 111 domains range from 0.82 to 0.90.

As expected, the alphas improve with an increased number of items per domain.
The range and patterns of reliability coefficients suggest that the ACLSA domain scales
are fairly homogeneous and reliably tap life skill domains.

Test-Retest Reliability
Mississippi State University’s Social Science Research Center conducted a
reliability study of the Ansell-Casey Life Skills Assessment (ACLSA) instrument. A
convenience sample of youth from two schoolsin arural Mississippi school district was
obtained for this study, with approximately 80 youth being administered each of the
three levels of the ACLSA and the Short Form of the ACLSA during the month of
September, 2000.

Sample. A total of 328 students (194 girls and 134 boys) participated in this study
a Time 1 (first administration). The age and grade distributions of the sample are
displayed in Exhibit 6.1. The ACLSA Short Form (n = 81) does not include demographic
variables other than age and gender. Therefore, characteristics of race/ethnicity, grade in
school and living situation are based on a sample size of 247. The sample is about half-
African American (49.4%) and half white (48.5%). Of the sample, 2.1% indicated that
they were either Hispanic or American Indian. Living arrangements of the sample are
shown in Exhibit 6.2. The majority of student respondents lived with one or both parents.

19 Test-retest reliability analyses are in progress and will be released in December 2000.
20| evel 11 Money Management domain contains three new items for which complete data are not available.
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Exhibit 6.1: Age and Grade Frequency of Sampleat Time 1

AGE Frequency Frequency Per cent
(full sample) Short Form (full sample)
8 19 0 5.8
9 30 0 9.1
10 30 0 9.1
11 45 25 13.7
1 35 1 10.7
13 26 6 7.9
14 33 1 101
15 A 8 104
16 31 7 9.5
17 33 6 101
18 12 6 3.7
Total 328 81 100

In this sample of students, missing data appear to be a function of the number of
items per ACLSA form and the age of the respondent. Specificaly, the greater the
number of items and the younger the respondent, the greater the likelihood that
guestionnaire items were skipped or not answered. Two methods were used to handle
missing data. Because there were only 20 items on the Short Form, mean substitution was
used. The individual’s average score across all answered items was substituted for any
missing values. For ACLSA |, Il, and 111, all cases that had 15% of the items with no
response a either Time 1 or Time 2 were deleted. This alowed a much higher level of
missing data than is traditionally done to retain as many cases as possible. This procedure
reduced the number of valid casesfor ACLSA | to 54, but did not reduce the sub-sample
sizesfor ACLSA 1l or 1Il.

Results: ACLSA Short Form. Item reliability was measured by correlating the
Time 1 response with the Time 2 response for each of the 20 questionnaire items.
Analyses were performed for the full Short Form sample (N = 81) and aso for a sub-
sample of younger student's ages 11 to 13 years, which roughly divided the full sample in
half. Responses to the short form were summed and test-retest reliability was computed
for the summated score. The correlation r of 0.76 is good for the Short Form total score.

Results: ACLSA | Form for youth 8-10 years old. As previously noted, youth
ages 8 to 10 years had the most difficulty completing the life skills assessment and thus
the findings with regards to the ACLSA | should be viewed cautiously. ACLSA | scale
reliability and paired t-test values are displayed in Exhibit 2. None of the t-tests are
statistically significant indicating that the mean scale scores did not change significantly.
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Exhibit 6.2: Means, Sandard Deviations, Corréeations &
Paired T-Testsfor ACLSA | Scales

ADMINISTRATION Daily Living | Self Care Social Work & Study
Tasks Development Skills
Mean | SD Mean SD Mean SD Mean SD
Time 1 246 | .38 240 0.25 2.61 0.27 2.64 31
Time 2 253 | .44 247 .33 264 .37 2.66 .35
Correlation (r) .75 .58 .66 .78
Paired t-test -1.67 -1.93 -0.72 -0.69

Results: ACLSA |l Form for youth 11-14 years old. Eighty respondents
completed the ACLSA 1. Most respondents answered al of the question items, however
the highest non-response among this age group was to the Self Careitem #1 "I can
contact places around where | live to get information on sex or pregnancy”. In general,
the item correlation coefficients indicate acceptable reliability (see exhibit 3). The
exceptions are the following: Self Care item #3 "I can fix meals for myself onmy own,"
Social Development items #2 "I fix my clothes when they need it, like sewing on a
button,” and #18 "I respect other people’ s ways of looking at things, their lifestyles, and
their attitudes,” and Work & Study Skills items #4 "1 think about how my choices affect
others," #5 "I think about more than one choice when | decide something,” and #9 "I use
the library, newspaper, computer/Internet, or other resources to get information."
Perhaps these youth are uncertain about whether they can really handle minor
injuries/iliness, disagreements, and alternative lifestyles or they are not sure about their
ability to problem solve and this uncertainty is reflected in the poor reliability of the
items. Items with good reliability (Daily Living Tasks#1 "I know how to wash my
clothes according to the label (for example, hand wash, dry clean, cold water)" and #8 "I
prevent or minimize roaches, ants, mice, mold, mildew, etc.,” Money Management #3 "I
buy things at the store on my own," and Self Care#8 "I can turn down a sexual advance"
are skills that this age group (11 - 14 years old) are likely to have mastered.

ACLSA Il scalereliability and paired t-test values are displayed in Exhibit 3.
Internal consistency for the ACLSA 11 at the second administration (Time 2) was good
ranging from 0.71 for the Daily Living scale to 0.87 for Social Development.

Exhibit 6.3: Means, Standard Deviations, Correlation's &
Paired T-Testsfor ACLSA | Scales

ADMINISTRATION | Daily Living | Self Care Social Work & Study | Money
Tasks Development | Skills M anagement
Mean | SD Mean | SD Mean | SD Mean | SD Mean | SD

Time 1 242 .34 254 038 | 235 032 | 245 0.32 242 0.37

Time 2 248 035 | 262 039 | 238 035 | 246 0.36 246 0.43

Correlation (r) .68 .53 .68 .62 .57

Paired t-test -1.968* -1.875 -1.148 -.252 -742
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Results: ACLSA Il Form for youth 15-18 yearsold. ACLSA Il1 is the most
comprehensive of the life skills assessment measures. In addition to 78 life skills items
covering six scales, there are 12 performance questions, several demographic questions
and questions about whether the youth possesses important documents. Scale test-retest
reliability coefficients are displayed along with results of paired t-tests in Exhibit 6.4.

Overdl, item reliability is good. Scale reliability is better for the ACLSA 111 than
for the other forms as all scale correlation coefficients closely approach or exceed 0.70.
Internal consistency for the ACLSA 111 at the second administration (Time 2) was very
good ranging from 0.80 for the Daily Living scale to 0.91 for Housing & Community

Resources.

Exhibit 6.4: ACLSA Il Means Standard Deviations & Paired T-Test Significance

Daily Living Self Care Social Work & M oney Housing &
Tasks Development | Study Skills Management | Community
Mean | SD Mean | SD Mean | SD | SD Mean | SD Mean | Mea | SD
n
Time 1 2.30 034 | 267 034 | 244 031 | 249 | 033 231 0.46 213 | 043
Time 2 242 036 | 273 032 | 248 034 | 254 | 0.33 2.39 0.46 223 | 052
Correlation (r) | .77 .69 .67 .72 .74 .76
Paired t-test -4.728*** -2.184* -1.229 -1.637 -2.256* -2.750**

* p<.05, **p<.01, ***p<.001

Performance Questions. ACLSA forms Il and 111 have a series of 10 and 12
guestions, respectively, that tests knowledge or skill level directly rather than asking the
youth to sdlf-report their abilities. The percentage of respondents who answered each
performance item correctly were calculated and reported for both Time 1 and Time 2
administration. The number of correct answers and report the average total score for each
administration were summed. Finally, the question resporses and total scores were
correlated to determine the test-retest reliability.

Total Performance scores ranged from alow of only 25% correct to 100% correct.
Fourteen out of 80 youth correctly answered all 10 ACLSA Il performance items at Time
1 and 17 youth got a perfect score at Time 2. Eleven out of 87 youth correctly answered
al 12 ACLSA 1l performance items at Time 1, but only six got a perfect score a Time 2.
Severa performance items were identical on forms 11 and I11 and as would be expected,
greater proportions of older teens marked the correct answer.

Summary. All forms of the ACLSA, 3.0 were administered and analyzed: the
Short Form (ages 11-18), Level | (ages 8-10), Leve 1l (agesl1-14) and Leve 111 (ages
15-18). Specific analyses conducted for Levels |, 1 and 111 included item correlations,
sub-scale correlations for test-retest reliability, internal consistency of subscales, and
paired t-tests (subscale means at Time 1 & Time 2 administrations).

The Short Form of the ACLSA appears to be reliable with a correlation of 0.76
for total score. Responses to the items were summed and test-retest reliability was
computed for the summed scores. Additional analyses were aso conducted by dividing
this sample into two age groups (11-13) and (14-18). When compared between these two
groups, the reliability for the younger group is also reliable, but at a dightly lower
correlation level of 0.74.
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Contrasted to the Short Form, the reliability levels of ACLSA Level | were more
variable, with wide range in individual item correlations. These results for the Level |
must be viewed with caution, given the inherent problems with group administration to
this age level, coupled with very poor reading level of elementary age children in this
school district.

Confidence in the results of both the ACLSA Level Il and Level 1Il are much
higher, given the much smaller percentage of missing data by items, as compared to
Level I. The performance questions for Level Il resulted in areliability correlation of
0.77. Level 111 of the ACLSA resulted in higher scale reliability with all scale correlation
coefficients closely approached or exceeded 0.70.

Validity

Vaidity addresses how well the ACLSA measures life skills. Although al types
of vaidity are derived from construct validity, discussion of validity typically involves
sub-types (e.g., content, discriminant, criterion), as reviewed in the following (Nunnally,
1978). There is no single validation test, it is typically established over time as a function
of differert studies.

Content Validity. Content validity is the characteristic of having appropriate
items for accurate measurement. Content validity is afunction of the sampling of items
and itemwriting processes. Due to the careful early involvement of youth, parents, and
experts in item development, we can confidently claim that the ACLSA represents a valid
sample of life skill items (for more details, see Chapter 4, Devel opment of the ACLSA and
Life Skills Guidebook).

To establish content validity further, intercorrelations among the domain scores
and overall mastery scores, were obtained?! and are shown for each level in Exhibit B.9,
Appendix B. All correlations were positive and significant, revealing a consistent
relationship among the domains and between the domains and overall ACLSA score. For
Level I, domain correlations with overall mastery ranged from 0.65 to 0.80. For Level II,
domain correlations with overall mastery ranged from 0.58 to 0.87. For Level I11, domain
correlations with overall mastery ranged from 0.63 to 0.84. The relationships among the
ACLSA domains suggests that individuals with ability in one life skill domain also have
ability in other domains and in overadl life skills (i.e., overall ACLSA score).

To confirm the content validity of the ACLSA short form, we examined the
correspondence between the short form and the ACL SA-111?%, The correlation between
the Level 111 overal summative score and the short form summative score was 0.92,
which is significant at the 0.01 level (1-tailed). This high correlation demonstrated that
the short form corresponds extremely well to the longer form.

Discriminant Validity. To establish discriminant validity of the ACLSA,
analyses were conducted comparing high and low age groups for the ACLSA 111. Groups
were constructed by computing age at ACLSA administration, then grouping casesinto a
high-age group (16.5 to 18.0) and a low-age group (15.0 to 16.0); ages 16.0 to 16.5 were
not included in order to strengthen the distinction between age groups. Given that life

21 Domain score, overall score analyses were based on main data sets described earlier in “ Samples”.
22 Analyses were based on main ACLSA level |11 data set, described earlier in “Samples’.
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skills are expected to increase with age, it was hypothesized that there would be
significant differences between older and younger age groups. T-tests were conducted to
evaluate overall summative score?® means for the low-age group and the high-age group.
Comparing means, significant differences were found (p = 0.004) between the groups
where youth younger than age 16 had lower scores (M=149.9, Standard Deviation, SD, =
19.48) than the group of older youth (M=153.6, SD=18.96). Y outh who reported higher
ability tend to be older youth, consistent with the assumption that life skill ability
increases with age.

Criterion Validity. Thisis the degree to which the ACLSA is predictably related
to other standards or criteria. In this study, correspondence was evaluated between the
ACLSA 3.0 items and the Daniel Memoria Objective Assessment Short Form (Daniel
Memoria Inc., 1994). The 90- item Objective Assessment Short Form (i.e., Daniel
Memorial) asks youth multiple-choice questions from 14 life skill areas.

During fall 1999, the ACLSA and Daniel Memorial Form were administered
concurrently to 38 public high-school students in a study hall classroom setting. Students
ages ranged from 16.0 to 18.5, with a mean and median age of 17.4 years (SD = 0.69). Of
students who reported their ethnicity, 35 were Caucasian/White; three students did not
provide an answer.

Because the Daniel Memorial is a performance (test) measure with only one
correct answer, correlations could not be calculated. Instead, ACLSA and Daniel
Memorial items were matched for wording and concept similarity and then
correspondence was examined using crosstab analysis. Matched items are presented in
the rows of Exhibit B.10. The left columns of the table present ACLSA domains and item
wording; the right side presents the Daniel Memorial domain, item number, and item
wording. In some cases, more than one Daniel Memorial item matched an ACLSA item.
The middle column presents the percent agreement between the matched ACLSA and
Daniel Memorial items. Percentages are the percent of youth who answered the Daniel
Memorial question correctly and also answered the ACLSA items at the mastery level®*.
Answering a Daniel Memorial item correctly meant a higher probability of also having a
mastery rating for the ACLSA item. The reader should be cautious in drawing
conclusions, since the data for this study are limited. However, based on these early
findings, it is clear that the ACLSA has the essential elements needed for criterion
validity.

In another criterionrelated validity study, mainstream middle and high school
students completed the ACLSA 11 and |11 concurrently with a criterion measure, the
Student Self Concept Scales (SSCS)?°, in a classroom setting. The SSCS 72-item Level
I1, for grades 7 through 12, measures self-efficacy in three domains. Self-Image,
Academic, and Socia. The SSCS uses three response rating scales: level of self
confidence, importance of behaviors, and degree of confidence that positive outcomes
will result from performing certain behaviors. To shorten the administration time, only
the SSCS Academic and Social domains were used with a self-confidence response scale.

23 summative scores use arithmetic sums for cases containing no missing values on all ACLSA items.
24 Analysis was based on combining the 2.0 data response scale points "5’ (" can do this") and "4"
("probably can do this"). The new version 3.0 scoring scheme combined these two levelsinto one.

% Gresham, Elliot, Evans-Fernandez (1993).
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Validity analysis compared youth who completed ACLSA level Il and SSCS
assessments (n = 139). The sample represented the following ethnic groups: 1.5% Asian,
85.1% White, 0.7% Latino, 5.2% Native American, 7.5% other. Ages ranged from 10.6
to 14.4, with amean of 12.1 years (SD 1.1).

Correlations of the ACLSA 11 and |11 Version 3.0 items with the SSCS criterion
instrument were used to estimate criterion-related construct validity. Exhibit B.11 present
the intercorrelations of the ACLSA domains with the SSCS Academic and Social scales.
For Level 11, coefficients (Pearson correlations) ranged from 0.34 to 0.59; all correlations
were significant at the p<.001 level. For Leve 111, correlations ranged from 0.27 to 0.61,
all significant at the p<.001 level. Correlations between the ACLSA short form
summative score and the SSCS Academic and Social scales were 0.70 and 0.69
respectively, p < .001 for both coefficients.

These correlations reveal relationships and are statistically robust. The
relationships among the ACLSA domains and SSCS sub-scales suggests that individuals
with greater life skills ability as measured by ACLSA scores, are more likely to score
higher in academic and social self-efficacy as measured by the SSCS. This pattern of
overal strong and positive intercorrel ations demonstrates that the ACLSA is predictably
related to self- efficacy, which helps establish the construct validity of the ACLSA. In
other words, the ACLSA is able to predict variation in another theoretically similar
construct and therefore supports viewing this tool as having construct validity.

Mastery Scores

As described earlier, ACLSA scores are presented as percentage of mastery,
which isaratio of the "mastered,” i.e., highest rated items, to the total number of
answered items for a scale. Percentage of mastery means, based on the main data sets for
each ACLSA level, are shown in Exhibit B.12. For ACLSA Level |, mean scores in the
four domains ranged from 59.3 to 68.6. For ACLSA Levd |l, mean scores for the five
domains ranged from 43.1 to 61.9. For ACLSA Leve I1l, means for the six domains
ranged from 43.6 to 88.1. Examination also shows relative similarity in standard
deviations among the means.

Overal mastery means by ethnic group are reported in Exhibit B.13 for each
ACLSA level and short form. Figures report overall mastery mean scores, representing
all ACLSA domain items in one score. Means and standard deviations are relatively
similar across ethnic groups.

Overall mastery score means for females and males are presented in Exhibits B.14
to B.17 for ACLSA Levels| through |11 and short form. Means are reported for age
within gender. With atotal sample size of 157, Level | gender by age breakdowns are
somewhat limited in the number of cases per cell of Exhibit B.14. The data set available
for the short form provides means for ages 14-18.

Construction of Benchmark Scor es

To facilitate the interpretation of ACLSA results, benchmark tables were
developed to illustrate how youth in genera perform on the ACLSA. The analyses were
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conducted utilizing the main data sets for each ACLSA level?®. Because these analyses
were not based on a stratified national sample?’, we refer to score averages as
“benchmarks’. The analysis produced benchmark tables by ACLSA level and gender.
The tablesin Exhibits A.1 to A.9 (Appendix A) present mastery scores, their equivalent T
scores, and percentile ranks. The benchmark tables are designed to assist families and
professionals in determining relative performance and strengths.

Two types of benchmark scores were derived: standard (T) score and percentile
rank. A standard score expresses the distance of araw score from the mean, using
standard deviation (SD) units. The standardized T score is based on a Z score and is used
because it is easier to interpret than other transformations. Therefore, mastery scores were
transformed into T scores with mean of 50 and SD of 10. In the benchmark tables
(Appendix A), the shaded middle band offers a visual representation of the T scores,
representing plus or minus 1 SD (for an explanation of how to interpret the tables, see the
Interpretation section of Chapter 5). A percentile rank is the percentage of peoplein the
normative sample who scored at or below the score of interest. An important
characteristic of percentile rank scale is that the shape of the raw score distribution
changes when raw scores are transformed into percentile ranks. Therefore, the relative
"distance" between points on the percentile ranks are less uniform. But they provide a
general impression of how well the youth scored relative to other youth.

Summary

This chapter described technical information like score means and presented the
empirical evidence for ACLSA reliability and validity. When it was appropriate,
technical information on the ACLSA Short Form was a so presented. Benchmark table
score construction was also discussed.

Internal-consistency reliability coefficients were found to be within acceptable
ranges. Three approaches to validity were examined: content, discriminant, and criterion
related. Content validity was established through the comprehensive item-devel opment
process. Positive correlations among domains and overall scores also show the content of
the ACL SA to be consistent. The Short Form also revealed a high positive correlation to
the overall ACLSA, indicating paralel content to the full ACLSA forms.

Examination of discriminant validity suggests the ACLSA is sensitive enough to
portray differences in ability. In the growth and development of youth, it is expected that
life skills competency increase with age. Comparison of older and younger youth scores
revealed the ACLSA captures and discriminates differences in ability.

The criterion validity studies indicate good validity for the ACLSA. Agreement
between matched Daniel Memorial and ACLSA items was high — answering a Daniel
Memorial item correctly meant a high probability of also having a mastery rating for a
similar ACLSA item. The ACLSA and SSCS Academic and Social Scales comparison
indicated that life skill assessment provided by the ACLSA isrelated to a criterion
measurement of asimilar construct.

26 For sample characteristics, see the description in the earlier “Samples” section.
27 gpecial emphasis was placed on obtaining ethnic minority representation in the benchmark samples. See
the earlier “ Samples” section.
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There are several additioral studiesto be performed or are underway. Although
severa validity studies were reported here, more evidence is needed to strengthen our
understanding of the relationship of ACLSA scores to later real life outcomes (e.g.,
predictive validity). Another caution is that the benchmark tables report T-scores not
based on a representative national sample. While the ACLSA is not standardized to a
national sample, the benchmark tables provide useful information on ACLSA
performance to aid with interpretation of scores. Finally, more research is needed to
determine ACLSA characteristics with different populations of youth, including special
needs popul ations.

The ACLSA isthe only life skill measure developed for child welfare with
established reliability and validity. More research remains needed, but the information
presented helps establish the ACLSA as an efficient and useful for assessing life skills.
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Chapter 7. Summary and Future Work
Kimberly A. Nollan & Peter J. Pecora

This manual described the development and practice uses of the ACLSA, Version
3.0, its accompanying Individual Report, and the Life Skills Guidebook. Dataregarding
the ACLSA’s psychometric properties were presented, indicating both the short form and
long forms have mostly strong measurement properties. Data useful for comparing youth
with general population youths were also provided.

There are severa current and future efforts that will be represented in future
editions of this manual. To begin with, data are being collected to determine ACL SA-1V
test-retest reliability, predictive validity, and other validity information. In addition the
reading levels of Version 3.0 are being determined.

Upgrades to caseylifeskills.org are ongoing, with the addition of Training
information and a data reporting function. The data reporting function will facilitate the
creation of automated aggregate reports.

Casey strives to provide relevant and useful products to the child welfare field. To
this end we welcome your comments and suggestions for improvements. Please send
your feedback to lifeskills@casey.org. Closely related, a quantitative evaluation of the
effectiveness of the Guidebook is being planned. Based on evaluation and feedback, the
Life Skills Guidebook will periodically be updated to include additional widely used and
effective activities that can be used to teach life skills.
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Exhibit A.1
Level |, Mastery Scoreswith Corresponding T Scores and Percentiles

Mastery Score? T Score® Per centile®
24.00 27.00 2.2
25.00 27.43 4.4
27.00 28.65 6.7
28.00 29.05 8.9
30.00 30.43 11.1
31.00 30.97 133
33.00 32.15 15.6
34.00 32.80 17.8
36.00 33.86 20.0
39.00 35.48 2.2
42.00 37.15 244
44.00 38.04 26.7
45.00 39.01 28.9
47.00 39.81 311
48.00 40.66 33.3
52.00 4251 35.6
53.00 43.41 37.8
55.00 44.33 40.0
56.00 45.12 422
58.00 45.87 4.4
59.00 46.67 46.7
61.00 47.64 489
62.00 48.41 511
64.00 49.33 53.3
66.00 50.42 55.6
67.00 51.01 57.8
69.00 52.31 60.0
70.00 52.73 62.2
71.00 53.45 64.4
72.00 54.27 66.7
73.00 54.44 68.9
74.00 55.27 711
75.00 55.73 73.3
76.00 56.17 75.6

61



ACLSA and Life Skills Guidebook Manual 8/ 30/2002

79.00 57.87 77.8
81.00 59.15 80.0
82.00 59.59 82.2
85.00 61.30 84.4
86.00 62.07 86.7

62



ACLSA and Life Skills Guidebook Manual 8/ 30/2002

Exhibit A.1 (continued)
Level |, Mastery Scoreswith Corresponding T Scores and Per centiles

Mastery Score T Score® Percentile
88.00 62.97 88.9
90.00 64.40 91.1
91.00 64.74 933
94.00 66.45 95.6
97.00 68.17 97.8

100.00 69.88 100.0

& A mastery score is the percentage of mastered items. It is calculated by counting al the high ratings (i.e., items
answered "Very Much Like Me,") and dividing this total by the number of items the respondent completed.

® A T score indicates how far from the mean a person's score is located, taking into account the degree of variability
(variance) of raw scores from the benchmark sample. In standard T scores, the mean is 50 and the SD is 10. A shaded
gray band represent scores within T values of 40 and 60, or within 1 standard deviation of the mean.

¢ Percentileindicates the proportion of youth in the comparison population who scored at or below a specific score.
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Exhibit A.2
Leve 11, Female Percent of Mastery Scoreswith Corresponding T Scores and Per centile
Ranks
Mastery Score® T Score® Per centile®
.00 24.63 .59
2.00 25.68 118
11.00 29.86 176
13.00 30.90 2.65
16.00 31.95 3.82
18.00 32.99 471
20.00 34.04 5.88
22.00 35.08 7.35
24.00 36.13 8.53
26.00 36.69 941
27.00 37.17 10.29
29.00 38.22 11.18
30.00 38.53 11.76
31.00 39.20 13.24
33.00 40.31 16.18
34.00 40.66 18.82
36.00 41.44 21.47
38.00 42.40 24.71
40.00 43.44 27.94
42.00 44.49 32.06
43.00 44.94 34.71
44.00 45,53 36.18
45.00 46.01 37.65
47.00 46.58 39.12
49.00 47.62 40.88
50.00 48.14 42.06
51.00 48.67 44.12
53.00 49.63 47.06
54.00 50.16 48.82
55.00 50.28 49.71
56.00 50.76 52.06
57.00 51.67 54.12
58.00 51.80 56.18
59.00 52.42 58.24




60.00
62.00
64.00
65.00
66.00

52.85
53.89
54.86
55.25
55.63

60.88
64.71
69.12
72.35
73.53
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Exhibit A.2 (continued)
Leve 11, Female Percent of Mastery Scoreswith Corresponding T Scores and Per centile

Ranks
M astery Score? T Score® Per centile®
69.00 57.03 75.88
70.00 57.76 77.65
71.00 58.07 80.00
73.00 59.12 82.65
74.00 59.56 83.53
76.00 60.16 85.00
78.00 61.21 86.47
79.00 61.86 87.94
84.00 64.31 90.88
87.00 65.47 93.53
89.00 66.43 94.71
91.00 67.48 95.29
93.00 68.52 95.88
96.00 69.57 97.06
98.00 70.59 98.24
100.00 71.66 99.41

& A mastery score is the percentage of mastered items. Itis calculated by counting all the high ratings (i.e., items
answered "Very Much Like Me,") and dividing this total by the number of items the respondent compl eted.

b A T scoreindicates how far from the mean a person's score is located, taking into account the degree of variability
(variance) of raw scores from the benchmark sample. In standard T scores, the mean is 50 and the SD is 10. A shaded
gray band represent scores within T values of 40 and 60, or within 1 standard deviation of the mean.

¢ Percentil e indicates the proportion of youth in the comparison population who scored at or below a specific score.
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Exhibit A.3
Leve 11, Male Mastery Scoreswith Corresponding T Scores and Per centiles

Mastery Score® | T Score®  Percentile®
.00 29.33 .96
2.00 30.30 2.23
4.00 31.23 3.18
7.00 32.18 3.82
9.00 33.22 4.78
10.00 33.72 5.73
11.00 34.08 6.37
13.00 35.03 7.32
16.00 36.19 8.92
18.00 37.05 10.83
20.00 37.89 13.06
22.00 38.84 14.97
23.00 39.28 15.92
24.00 39.79 17.20
25.00 40.03 18.47
26.00 40.27 19.11
27.00 40.74 20.38
29.00 41.69 22.29
30.00 41.97 23.89
31.00 42.63 26.11
32.00 42.94 28.03
33.00 43.59 28.98
35.00 44.25 29.94
36.00 44.63 31.53
37.00 45.25 33.12
38.00 45.56 34.08
40.00 46.44 37.26
41.00 46.83 40.45
42.00 47.39 42.68
43.00 47.80 44.59
44.00 48.27 45.86
45.00 48.78 47.13
47.00 49.28 48.73
49.00 50.24 51.91
51.00 51.20 54.78
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53.00
55.00
56.00

51.69
52.15
52.66
53.10

56.37
58.92
61.15
62.74
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Exhibit A.3 (continued)
Level |1, Male Mastery Scoreswith Corresponding T Scores and Per centiles

M astery Score? T Score® Per centile®
58.00 54.05 64.65
59.00 54.61 65.61
60.00 55.00 67.52
61.00 55.58 69.43
62.00 55.95 70.70
64.00 56.81 72.93
67.00 57.93 75.48
68.00 58.40 77.71
69.00 58.80 78.98
71.00 59.75 79.62
73.00 60.66 81.85
75.00 61.41 84.08
76.00 61.65 85.03
77.00 62.27 86.31
78.00 62.60 88.22
80.00 63.55 90.13
81.00 63.83 91.08
82.00 64.50 92.68
84.00 65.38 94.59
87.00 66.41 95.54
89.00 67.33 97.13
91.00 68.31 98.73
98.00 71.16 99.36

100.00 72.11 100.00

& A mastery score is the percentage of mastered items. It is calculated by counting all the high ratings (i.e., items
answered "Very Much Like Me,") and dividing this total by the number of items the respondent completed.

® A T score indicates how far from the mean a person's score is located, taking into account the degree of variability
(variance) of raw scores from the benchmark sample. In standard T scores, the mean is 50 and the SD is 10. A shaded
gray band represent scores within T values of 40 and 60, or within 1 standard deviation of the mean.

¢ Percentileindicates the proportion of youth in the comparison population who scored at or below a specific score.
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Exhibit A.4
Level 111, Female Mastery Scoreswith Corresponding T Scores and Per centiles

Mastery Score® | T Score®  Percentile®
5.00 18.73 .19
10.00 21.33 .38
11.00 22.01 .56
16.00 24.40 .75
17.00 24.95 .94
18.00 25.67 122
19.00 25.99 151
21.00 27.35 1.98
22.00 27.59 245
23.00 28.27 2.64
24.00 28.68 2.82
25.00 29.14 311
26.00 30.01 348
27.00 30.45 3.86
28.00 31.12 4.14
30.00 31.74 471
31.00 32.61 574
33.00 33.60 6.97
34.00 34.31 8.00
35.00 34.76 8.57
36.00 35.23 9.13
37.00 35.69 9.70
38.00 36.13 10.45
39.00 36.86 11.49
40.00 37.29 12.05
41.00 37.81 12.81
42.00 38.15 13.75
43.00 38.75 14.97
44.00 39.55 16.29
45.00 40.06 16.85
46.00 40.39 18.08
47.00 40.80 19.49
48.00 41.40 20.53
49.00 42.15 21.85
50.00 42.58 22.69

70



51.00
52.00
53.00
54.00

43.02
43.80
44.19
44.75

23.63
26.08
28.15
29.94
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Exhibit A.4 (continued)
Leve 111, Female Mastery Scoreswith Corresponding T Scores and Per centiles

M astery Score? T Score® Per centile®
55.00 45.20 31.73
56.00 45.66 32.96
57.00 46.42 34.93
58.00 46.99 36.53
59.00 47.34 38.14
60.00 4787 39.45
61.00 48.24 41.24
62.00 49.05 43.88
63.00 49.64 45.39
64.00 49.96 46.61
65.00 50.52 47.46
66.00 50.85 48.68
67.00 51.61 5151
68.00 52.21 53.58
69.00 52.56 55.37
70.00 53.40 57.72
71.00 53.53 58.76
72.00 54.28 60.73
73.00 54.93 62.81
74.00 55.16 64.41
75.00 56.00 67.51
76.00 56.48 69.30
77.00 56.85 71.28
78.00 57.51 73.45
79.00 57.78 75.24
80.00 58.61 77.87
81.00 59.12 79.19
82.00 59.45 80.79
83.00 60.14 82.58
84.00 60.37 84.46
85.00 61.22 87.66
87.00 62.09 90.40
88.00 62.86 91.53
89.00 62.97 92.18
90.00 63.80 93.88
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92.00
93.00
95.00
97.00
98.00
100.00

64.69
65.55
66.43
67.30
68.17
69.04

95.86
97.36
98.40
98.96
99.34
99.81
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& A mastery score is the percentage of mastered items. It is calculated by counting al the high ratings (i.e., items
answered "Very Much Like Me,") and dividing this total by the number of items the respondent completed.

® A T score indicates how far from the mean a person's score is located, taking into account the degree of variability
(variance) of raw scores from the benchmark sample. In standard T scores, the mean is 50 and the SD is 10. A shaded
gray band represent scores within T values of 40 and 60, or within 1 standard deviation of the mean.

¢ Percentileindicates the proportion of youth in the comparison population who scored at or below a specific score.
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Exhibit A.5
Leve 111, Male Mastery Scoreswith Corresponding T Scores and Per centiles

Mastery Score® | T Score®  Percentile®
.00 21.78 .22
2.00 22.65 .56
7.00 25.06 .90
10.00 26.70 112
11.00 27.51 157
12.00 27.62 2.02
13.00 28.34 2.24
16.00 29.98 2.80
18.00 30.81 348
20.00 31.63 4.15
21.00 32.27 504
23.00 33.27 5.61
25.00 34.18 6.28
26.00 34.95 6.95
27.00 35.28 7.40
28.00 35.69 8.18
29.00 36.45 8.74
30.00 36.61 9.53
31.00 37.28 11.10
32.00 37.90 12.11
33.00 38.32 12.89
34.00 38.98 14.46
35.00 39.24 15.81
36.00 39.82 17.15
37.00 40.44 18.27
38.00 40.71 19.39
39.00 41.44 21.52
40.00 41.97 22.87
41.00 42.30 23.65
42.00 42.84 24.66
43.00 43.17 26.23
44.00 43.93 28.70
45.00 44.30 30.04
46.00 44.74 31.28
47.00 45.13 32.51
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48.00
49.00
50.00
51.00

45.68
46.39
46.80
47.24

3341
34.98
36.10
37.67

ACLSA and Life Skills Guidebook Manual 8/ 30/2002

75



ACLSA and Life Skills Guidebook Manual 8/ 30/2002

Exhibit A.5 (continued)
Leve 111, Male Mastery Scoreswith Corresponding T Scores and Per centiles

Mastery Score? T Score® Per centile®
52.00 47.95 40.81
53.00 48.22 43.05
54.00 48.82 44.73
55.00 49.30 46.30
56.00 49.67 47.98
57.00 50.49 49.89
58.00 50.78 50.56
59.00 51.31 51.46
60.00 51.81 52.24
61.00 52.13 53.25
62.00 52.88 56.50
63.00 53.32 59.75
64.00 53.80 61.66
65.00 54.31 63.23
66.00 54.61 65.36
67.00 55.42 68.16
68.00 55.84 69.62
69.00 56.34 71.19
70.00 57.01 73.88
72.00 57.83 77.24
73.00 58.48 79.37
74.00 58.70 80.16
75.00 59.46 82.06
77.00 60.28 84.53
79.00 61.20 86.88
80.00 61.98 88.79
82.00 62.77 90.81
84.00 63.62 92.71
85.00 64.40 94.17
87.00 65.26 95.29
89.00 66.08 95.74
90.00 66.73 95.96
92.00 67.72 96.64
93.00 68.54 97.76
95.00 69.36 98.54
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97.00 70.18 98.99
98.00 71.00 99.33
100.00 71.82 99.78

2 A mastery score is the percentage of mastered items. It is calculated by counting all the high ratings (i.e., items
answered "Very Much Like Me,") and dividing this total by the number of items the respondent completed.

® A T score indicates how far from the mean a person’s score is located, taking into account the degree of variability
(variance) of raw scores from the benchmark sample. In standard T scores, the mean is 50 and the SD is 10. A shaded
gray band represent scores within T values of 40 and 60, or within 1 standard deviation of the mean.

¢ Percentileindicates the proportion of youth in the comparison population who scored at or below a specific score.
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Exhibit A.6
Short Form, Female Summative Scores with Corresponding T Scores and Per centiles

Summative Score? T Score®  Percentile®
29.00 14.96 .19
31.00 18.26 A7
32.00 19.91 1.04
33.00 21.56 1.71
34.00 23.21 2.09
35.00 24.86 247
36.00 26.52 2.94
37.00 28.17 351
38.00 29.82 4.36
39.00 31.47 5.22
40.00 33.12 6.64
41.00 34.77 8.44
42.00 36.42 10.53
43.00 38.08 12.62
44.00 39.73 15.09
45.00 41.38 18.22
46.00 43.03 21.63
47.00 44.68 26.38
48.00 46.33 31.88
49.00 47.99 37.19
50.00 49.64 42.69
51.00 51.29 48.86
52.00 52.94 55.60
53.00 54.59 62.52
54.00 56.24 69.64
55.00 57.89 76.57
56.00 59.55 82.92
57.00 61.20 88.90
58.00 62.85 94.02
59.00 64.50 97.25
60.00 66.15 99.15

& Summative scoresis the arithmetic sum of the responses on the 1--3 response scale.

® A T score indicates how far from the mean a person's score is located, taking into account the degree of variability
(variance) of raw scores from the benchmark sample. In standard T scores, the mean is 50 and the SD is 10. A shaded
gray band represent scores within T values of 40 and 60, or within 1 standard deviation of the mean.

¢ Percentileindicates the proportion of youth in the comparison population who scored at or below a specific score.
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Exhibit A.7
Short Form, Male Summative Scoreswith Corresponding T Scores and Per centiles

Summative Score? T Score®  Percentile®
22.00 16.14 .36
24.00 18.88 .72
26.00 21.61 .96
27.00 22.98 132
28.00 24.35 1.68
29.00 25.72 192
30.00 27.09 240
31.00 28.45 3.24
32.00 29.82 3.96
33.00 31.19 4.68
34.00 32.56 5.52
35.00 33.93 6.83
36.00 35.30 9.11
37.00 36.66 11.63
38.00 38.03 13.79
39.00 39.40 15.95
40.00 40.77 17.75
41.00 42.14 19.78
42.00 43.51 22.54
43.00 44.87 26.26
44.00 46.24 31.53
45.00 47.61 37.17
46.00 48.98 42.45
47.00 50.35 47.48
48.00 51.72 52.28
49.00 53.08 58.03
50.00 54.45 63.67
51.00 55.82 68.35
52.00 57.19 73.98
53.00 58.56 79.26
54.00 59.93 84.17
55.00 61.29 88.61
56.00 62.66 92.33
57.00 64.03 95.20
58.00 65.40 96.40
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59.00 66.77 97.84
60.00 68.14 99.52

& A mastery score is the percentage of mastered items. It is calculated by counting all the high ratings (i.e., items
answered "Very Much Like Me,") and dividing this total by the number of items the respondent completed.

® A T score indicates how far from the mean a person's score is located, taking into account the degree of variability
(variance) of raw scores from the benchmark sample. In standard T scores, the mean is 50 and the SD is 10. A shaded
gray band represent scores within T values of 40 and 60, or within 1 standard deviation of the mean.

¢ Percentileindicates the proportion of youth in the comparison population who scored at or below a specific score.
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Exhibit A.8

Short Form, Female Percent Of Mastery Scoreswith Corresponding T Scores and
Per centile Ranks

Mastery Score® | T Score®  Percentile®
.00 20.36 .26

10.00 25.20 77

15.00 27.62 1.36
18.00 29.16 1.70
20.00 30.04 255
21.00 30.55 3.40
25.00 32.46 5.36
27.00 33.27 7.31
29.00 34.39 7.57
30.00 34.88 8.93
33.00 36.49 10.20
35.00 37.31 12.24
37.00 38.19 14.29
38.00 38.74 14.54
40.00 39.72 17.35
41.00 40.29 20.07
42.00 40.74 20.32
44.00 41.54 20.58
45.00 42.14 22.96
46.00 42.70 25.34
47.00 43.17 25.77
50.00 44.56 28.83
53.00 45.96 31.89
55.00 46.98 36.39
56.00 47.59 40.65
57.00 48.02 40.82
58.00 48.38 41.24
60.00 49.40 45.75
61.00 4994 50.00
62.00 50.15 50.17
63.00 50.93 50.43
65.00 51.82 54.17
68.00 53.48 58.08
70.00 54.24 63.18
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74.00
75.00
77.00
78.00

56.03
56.67
57.60
58.01

68.45
72.19
75.51
75.68

ACLSA and Life Skills Guidebook Manual 8/ 30/2002



ACLSA and Life Skills Guidebook Manual 8/ 30/2002

Exhibit A.8 (continued)

Short Form, Female Percent Of Mastery Scoreswith Corresponding T Scor es and
Per centile Ranks

M astery Score? T Score® Per centile®
79.00 58.58 76.02
80.00 59.09 79.76
81.00 59.69 83.33
84.00 61.12 83.67
85.00 61.51 86.56
89.00 63.67 89.46
90.00 63.93 92.69
95.00 66.35 97.02

100.00 68.77 99.23

2 A magtery score is the percentage of mastered items. It is calculated by counting all the high ratings (i.e., items
answered "Very Much Like Me,") and dividing this total by the number of items the respondent completed.

® A T score indicates how far from the mean a person's score is located, taking into account the degree of variability
(variance) of raw scores from the benchmark sample. In standard T scores, the mean is 50 and the SD is 10. A shaded
gray band represent scores within T values of 40 and 60, or within 1 standard deviation of the mean.

¢ Percentileindicates the proportion of youth in the comparison population who scored at or below a specific score.
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Exhibit A.9
Short Form, Male Percent Of Mastery Scoreswith Corresponding T Scores & Percentile
Ranks
Mastery Score? T Score®  Percentile®

.00 26.85 .60
5.00 29.15 1.41
6.00 29.41 181
9.00 31.04 2.02
10.00 31.45 2.72
15.00 33.76 4,94
16.00 34.12 6.85
17.00 34.53 7.36
18.00 34.98 7.76
20.00 36.06 9.38
21.00 36.55 11.19
22.00 37.08 11.69
25.00 38.36 13.10
26.00 38.97 15.02
29.00 40.39 15.83
30.00 40.67 18.65
32.00 41.39 21.57
35.00 42.97 25.20
37.00 43.82 29.23
38.00 44.56 30.04
39.00 44.76 30.24
40.00 45.27 33.67
42.00 46.22 37.80
43.00 46.59 38.71
44.00 47.32 39.01
45.00 47.57 42.54
47.00 48.66 46.27
50.00 49.88 50.20
53.00 51.12 54.13
54.00 51.65 54.64
55.00 52.17 58.06
58.00 53.55 61.90
59.00 53.94 62.60
60.00 54.48 65.83
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61.00 54.99 69.25
63.00 55.94 69.86
65.00 56.78 73.08
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Exhibit A.9 (continued)
Short Form, Male Percent of Mastery Scoreswith Corresponding T Scores & Percentile

Ranks
Mastery Score? T Score® Per centile®
67.00 57.55 76.21
68.00 58.36 76.61
70.00 59.09 80.65
75.00 61.39 86.09
76.00 62.07 87.90
78.00 62.67 88.10
79.00 63.21 83.31
80.00 63.69 90.83
84.00 65.63 93.35
85.00 65.99 94.86
90.00 68.30 96.67
95.00 70.60 98.08
100.00 72.90 99.60

2 A magtery score is the percentage of mastered items. It is calculated by counting all the high ratings (i.e., items
answered "Very Much Like Me,") and dividing thistotal by the number of items the respondent completed.

® A T scoreindicates how far from the mean a person's score is located, taking into account the degree of variability
(variance) of raw scores from the benchmark sample. In standard T scores, the mean is 50 and the SD is 10. A shaded
gray band represent scores within T values of 40 and 60, or within 1 standard deviation of the mean.

¢ Percentileindicates the proportion of youth in the comparison popul ation who scored at or bel ow a specific score.
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Exhibit B.1
Level | Sample, Ethnic Group by Gender

Ethnicity Femde Male Total
White Count 24 18 12
% Of Total 16.7% 125% 29.2%
Black Count 3H5 25 60
% Of Total 24.3% 17.4% 41.7%
Asian Count 1 9 20
% Of Total 7.6% 6.3% 13.9%
Latino Count 4 3 7
% Of Total 2.8% 2.1% 4.9%
Other Count 1 4 15
% Of Total 7.6% 2.8% 10.4%
Total Count 85 59 144
% Of Total 59.0% 41.0% 100.0%
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Exhibit B.2
Level || Sample, Ethnic Group by Gender

Ethnicity Femade Male Total
White Count 144 125 269
% Of Total 32.0% 27.8% 59.8%
Black Count 33 30 68
% Of Total 8.4% 6.7% 15.1%
Asian Count 19 10 29
% Of Total 4.2% 2.2% 6.4%
Latino Count 10 13 23
% Of Total 2.2% 2.9% 5.1%
Other Count 33 28 61
% Of Total 7.3% 6.2% 13.6%
Total Count 244 206 450
% Of Total 54.2% 45.8% 100.0%
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Exhibit B.3
Level 111 Sample, Ethnic Group by Gender

Ethnicity Femde Male Total
White Count 174 141 315
% Of Total 18.3% 14.8% 33.1%
Black Count 131 114 245
% Of Total 13.7% 12.0% 25.7%
Asian Count 83 62 145
% Of Total 8.7% 6.5% 15.2%
Latino Count 62 59 121
% Of Total 6.5% 6.2% 12.7%
Other Count 73 54 127
% Of Total 7.7% 5.7% 13.3%
Total Count 523 430 953
% Of Total 54.9% 45.1% 100.0%
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Exhibit B.4
Level | Sample, Age by Gender

Age Female Male Total
8.00 Count 10 2 12
% Of Total 6.4% 1.3% 7.6%
9.00 Count 14 24 38
% Of Total 8.9% 15.3% 24.2%
10.00 Count 67 40 107
% Of Total A2.7% 25.5% 65.6%
Total Count 91 66 157
% Of Total 58.0% 42.0% 100.0%
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Exhibit B.5
Level || Sample, Age By Gender

Age Femde Male Total
11.00 Count 23 25 48
% Of Total 7.0% 7.6% 14.7%
12.00 Count 3 36 69
% Of Total 10.1% 11.0% 21.1%
13.00 Count 56 40 9%
% Of Total 17.1% 12.2% 29.4%
14.00 Count 58 56 114
% Of Total 17.7% 17.1% 34.9%
Total Count 170 157 327
% Of Total 52.0% 48.0% 100.0%
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Exhibit B.6
Level 111 Sample, Age by Gender

Age Femade Male Total

15.00 Count 56 54 110
% Of Total 5.7% 5.5% 11.2%

16.00 Count 159 144 303
% Of Total 16.3% 14.7% 31.0%

17.00 Count 203 155 358
% Of Total 20.8% 15.8% 36.6%

18.00 Count 114 93 207
% Of Total 11.7% 9.5% 21.2%

Total Count 532 446 978
% Of Total 54.4% 45.6% 100.0%
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Exhibit B.7
Youth's Current Living Situation, Percentagesby ACLSA Leve

12 I Il
One or both birth/adoptive parents 68.5 67.3 59.1
Non-kin foster parents 145 9.2 9.0
With relatives (not in foster care) 105 5.8 9.3
Kinship foster parents 4.0 51 2.6
Group home -- 3.6 9.3
Residential Treatment - 4.0 4.8
Treatment foster care -- 11 11
Other 2.4 3.4 4.8

® Several categories for level | contained no cases, indicated by "--" in the table.
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Exhibit B.8
ACL SA Domain Item N and Reliability Coefficient

Level | Leve Il Leve I1I
Item N° Alpha Iltem N Alpha Iltem N Alpha

Dally LIVIng 8 .69 8 .75 9 .82
Tasks

Self-care 8 72 6 .79 7 .82

Social Development 9 .65 16 .88 16 .87

Work & Study Skills 8 .68 12 .84 14 .85

Money M anagement -b - K 55 8 .90

Housing & Community _ B B . 7 87
Resour ces

Overall Score 33 .80 46 .92 61 .94

&N = Number
® Several categories for level | contained no cases, indicated by "--" in the table.

¢ Level Il Money Management domain contains three new items for which complete data are not available.
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Exhibit B.9
Intercorrelations of ACL SA Domain Scalesand Overall Mastery

Daily Social Work/ Money Housing/
Living Develop- Study Manage- Community
Tasks Self-care ment Skills ment Resour ces
Level |
Daily Living Tasks 1.00
Self-Care A7 1.00
Social Development .18* .18* 1.00
Work & Study Skills .37 .34 51 1.00
Overall Score .70 .65 .68 .80
Level Il
Daily Living Tasks 1.00
Self-Care .40 1.00
Social Development .45 .35 1.00
Work & Study Skills .49 .53 .63 1.00
Money Management 51 41 31 43 1.00
Overall Score 72 .66 .83 .87 .58
Level I11
Daily Living Tasks 1.00
Self-care .39 1.00
Social Development A7 37 1.00
Work and zﬁﬂi 52 44 67 1.00
Money Management .32 45 .23 A2 1.00
Housing and
Community .36 .40 .22 40 75 1.00
Resour ces
Overall Score 71 .63 .76 .84 .68 .68

* Correlations significant at the 0.05 level (1-tailed), al other correlations significant at the 0.01 level (1-tailed).

9%
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Exhibit B.10

Per cent of Agreement between ACL SA Mastery
and Correct Answerson the Daniel Memorial

ACLSA

% Daniel Memorial DM
Domain ACLSA Wording Agreé® Domain Item # Daniel Memorial Wording
Social | ask for help 88.0 Job Maintenance 53 “You just started a new job
Development  when | need it and want to ask a question.
Who should you ask?’
89.4 Interpersonal 73 “If you have an embarrassing
Saocial Skills personal problem and
everything you have tried to
do to solveit hasn't worked,
you should:”
Social | deal with anger 92.8 Interpersonal 74 “You are arguing with
Development  and resolve Social Skills someone you know and the
conflicts without person startsto shout at you
using violence and look like he/she may want
to fight. You will most
likely:”
100 Interpersonal 7 “You are at work and get
Social Skills angry at your supervisor. You
should:”
100 Interpersonal 78 “When a person is being
Social Skills assertive it means.”
Work & | can describe the 100 Interpersonal 76 “Which step should be the
Study Skills stepsto reach one Saocial Skills first in setting agoal ?”
of my goas
Work & | can explain the 96.4 Educational 39 “John wantsto join the Army,
Study Skills education or Planning what should he do first?’
training needed
for my career
options
Work & | can name three 96.2 Job Seeking Skills 44 “Want ads can be found in
Study Skills ways to find out what section of the
about job newspaper?’
openings
100 Job Seeking Skills 46 “When calling alarge
company for ajob you should
ask for:”
Work & | usethelibrary, 91.3 Educational 11 “Which would most likely
Study Skills newspaper, phone Planning giveyou the local telephone
book, or other number for truck driving
resources to get schools?”
information
92.3 Job Maintenance 56 “You get angry at your

supervisor for acomment she
made. Y ou should:”
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ACLSA

% Daniel Memorial DM

Domain ACLSA Wording Agree® Domain Item # Daniel Memorial Wording

Sef-care | can make 96.5 Emergency Safety 21 “If you have atoothache you
appointments with Skills should:”
my doctor, dentist,
or clinic when
needed

95.2 Emergency Safety 24 “(DTrueor (2)Fase—1 havea
Skills doctor and dentist that | will
continue to see on aregular
basis when | move out on my
own.”

Sef-care | can explain two 96.0 Emergency Safety 23 “What are the two waysto
ways to prevent Skills keep VD (venereal disease)
sexually from spreading?’
transmitted
diseases (STDs)
such asHIV/AIDS
and syphilis

Sef-care | can take care of 100 Health 20 “Y ou have an upset stomach
minor injuries and and do no know what
illnesses medicine to use. What should

you do?’

100 21 If you have atoothache you
should:

95.8 26 “Which isareason to go to
the emergency room?’

Sdf-care | can explainwhat  77.7 Health 18 “Drugs and alcohol can do all
happensto your BUT one of the following?’
body if you smoke
or chew tobacco,
drink alcohol, or
useillegal drugs

Money | can explain how 100 Money 6 “What should you do if the
Management  to write checks, Management bank statement balance is not
make deposits and the same as the balance you
ATM transactions, have in your check register?’
and balance a
checking/savings
account
Money | caninterpret pay  95.3 Money 3 “What is 'take-home pay'?’
Management  stub information M anagement
Housing & | can develop a 875 Money 2 Money Management Story
Community monthly budget M anagement Problem 2°
Resources for living on my
own (see also
#119)
88.9 Money 4 Money Management Story
Management Problem 4°
Housing & | can completea 85.8 Housing 87 “Which istrue about arental
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ACLSA

% Daniel Memorial DM
Domain ACLSA Wording Agree® Domain Item # Daniel Memorial Wording
Community rental agreement agreement?’
Resources or lease
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Exhibit B.10 (continued)
Per cent of Agreement between ACL SA Mastery

and Correct Answerson the Daniel Memorial

Housing &
Community
Resources
Daily Living
Tasks

| can explain how 100
to get and renew a
driver’s license

| follow the basic 100
fire prevention

and safety rules

for wherel live

100

100

Transportation

Emergency Safety
Skills

Emergency Safety
Skills

Emergency Safety
Skills

33

61

62

64

“Which isrequired to obtain a
driver'slicense?’

“Which isafire hazard?”

“Which is the best way to
check the battery of a smoke
aarm?’

“Which is the correct method

for putting out the grease fire
inafrying pan?’

& Percent of subjects who correctly answer the items on the Daniel Memorial Objective Short Form and rate the highest
"mastery" response on the ACLSA-111 format.

® Story problem text istoo long to present within thistable. Refer to Daniel Memorial Objective Short Form money
management items #2 and #4 for text.
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Exhibit B.11
Correlations Between ACL SA Domains and Student Self-concept Scales (SSCS)*

ACLSA Level 11 ACLSA Level Il
& SSCS Scales Correlations® & SSCS Scales Correlations”
ACL SA Domain Academic Social Academic Social
Daily Living Tasks 40 40 40 .38
Self-care .34 .37 A1 .39
Social Development .56 .59 45 A7
Work & Study Skills .54 .59 .61 .61
Money Management® 42 .39 31 .30
Housing & Community Resour ces - - .32 27
Overall Score .59 .62 .61 .59

* All correlations significant at p < .00, 1-tailed.
2 For level 11, N ranged133-135 for pairwise andyses.
® For level 111, N ranged171-170 for pairwise analyses.

¢ Level I Money Management domain contains three new items for which complete data are not available. See Manual
for further explanation.

100
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Exhibit B.12
ACL SA Domains, Descriptive Statistics

Level | Level 11 Level 111

M N SE SD M N SE SD M N SE SD

Daly LiVing| cos 157 108 2493|6193 336 149 2747|6124 1058 .92 3001
Tasks
Self-care| 67.31 160 180 22.85|5491 332 197 36.00|8817 1077 .64 21.26
Social
6574 160 186 2364|5904 334 180 3292|4356 1080 .75 24.69
Development
Work&ztk“iﬂi 5034 159 206 2598|4306 339 138 2548|5912 1077 .75 24.69
Money 50.00 338 154 2844|6950 1064 .98 32.25
M anagement
Housing & 62.82 1066 107 3508
Community
M =Mean
N = Sample size

SE = Standard Error of the Mean
SD = Standard Deviation
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Exhibit B.13
Overall Mastery Scores, Ethnic Group Means
Leve | Level I Level 111 Short Form
M N SD M N SD M N SD M N SD
White| 7001 42 1508 | 5232 277 2255|6455 319 17.69 | 61.06 319 20.55
Black | 6443 61 1773|4978 6 1977 | 6087 257 19.61 | 56.17 257 20.80
Asian | %607 20 1963|5004 33 1778 | 5464 150 2171 | 51.08 150 2395
Latino| 6433 7 1469 | 5564 24 2244 | 5574 124 19.19 | 5253 124 20.87
Other| 61.77 17 1591 | 51.28 61 2381 | 59.51 143 21.86 | 56.36 143 23.93
Total | 6457 147 1730 | 5182 463 21.97 | 60.27 993 19.95 | 56.55 993 21.96
M =Mean
N = Sample size

SD = Standard Deviation

102




ACLSA and Life Skills Guidebook Manual 8/ 30/2002

Exhibit B.14
Youth Level I, Overall Mastery Means, Gender by Age

Gender Age Mean N SD
Femde 8 63.47 10 23.10
9 62.64 14 21.55
10 64.96 67 16.97
Total 64.44 91 18.23
Male 8 74.13 2 243
9 62.55 24 15.08
10 67.26 40 17.87
Total 65.76 66 16.72
Total 8 65.25 12 21.31
9 62.58 33 17.45
10 65.82 107 17.26
Total 64.99 157 17.57
M =Mean
N = Sample size

SD = Standard Deviation
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Exhibit B.15
Youth Leve 11, Overall Mastery Means, Gender by Age

Gender Age M ean N SD
Female 1 44.32 27 20.44
12 50.77 37 17.91
13 58.59 57 22,51
14 57.18 64 20.35
Total 54.45 185 21.06
Male 1 50.73 26 24.15
12 46.95 33 25.46
13 47.63 41 22.19
14 47.19 66 22.05
Total 47.78 171 23.03
Total 1 47.46 53 22.36
12 48.83 75 21.99
13 54.01 93 22.92
14 52.11 130 21.73
Total 51.25 356 22.25
M = Mean
N = Sample size

SD = Standard Deviation
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Exhibit B.16
Youth Leve |11, Overall Mastery Means, Gender by Age

Gender Age M ean N SD
Female 15 58.94 56 21.39
16 62.23 158 17.32
17 65.16 203 19.08
18 66.96 114 18.90
Tota 64.02 531 18.90
Male 15 49.29 54 21.76
16 55.13 144 20.21
17 58.36 155 20.65
18 59.19 93 16.24
Total 56.39 446 19.98
Total 15 54.20 110 22.01
16 58.85 302 19.06
17 62.21 358 20.03
18 63.47 207 18.13
Tota 60.54 977 19.76
M =Mean
N = Samplesize

SD = Standard Deviation
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Exhibit B.17
Short Form, Overall Mastery Means, Gender by Age

Gender Age Mean N SD
Female 14 58.18 18 18.84
15 54.56 95 22.86
16 59.81 158 19.09
17 63.48 203 20.68
18 65.20 114 19.74
Total 61.23 588 20.65
Male 14 43.16 2 20.53
15 45.76 82 22.76
16 49.91 144 21.79
17 51.90 155 22.57
18 53.74 93 18.59
Total 50.26 496 21.71
Total 14 49.92 40 20.95
15 50.48 177 23.17
16 55.09 302 20.98
17 58.47 358 22.25
18 60.05 207 20.02
Total 56.21 1084 21.83
M =Mean
N = Sample size

SD = Standard Deviation
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